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S " PREFACE

The snbject of this study'has-long been a point’

of curiosity for the author. It all started the flrst

. SO

time he walked into & classroom of seventh and e1ghth

grade Esk*n students at Barrow, Alaskz,-in September of

_ 19531. The students were bright, happy, and different

: fr;m the.teacher. In fact, it took alnout the entire year- - [ '
for the teacﬁer t? feel he was communicgting with the

N,
N,

youngsters. *Tnerc Was emphathy and trust butnsometﬁingf

vas missings However, the communicat;oﬁ'that was weak or
"missing with the noanskimo'teacher wasn't missing in”
Mr. Ipalook's classroom Mr. Ipalook, an Eskiio teacher

who had _never. been cutside of Barrow, didn't have ary -

- rm———
PRI —Y RS- e T

trouble comnunicattnv easily and effectlvely with the

students. ”n;s was encoura%:ng and in tim° the non-Esk;mo
tkacha" achieved some measure‘;f the quality of ﬂr. Ipalock's
cJassroom. Since tﬁen, it has'aliays-teen.a point of .
wonder as 10 what it was that Mr. Ipalook had that T ' . o
didn't have. hopefully, tbis study explores—some of

- what the differentes may- bave been. :

i-’- j. . "vThere are many misgivings one pften-experigpces
in working';ith thé teachers'involved in Indiad eduéation.,

%

One that stands out pertains to regeavrch about tpem.




- ' . ) : iv

Regardless of their dispositions,'all teachers in one way

or another make yaluableicontributions to the lives of

_Indian youngsters. Administfétc"s with "field experience" -

realize‘this and interpret research on the subject of the

teachers of Indian children with some qpidation. This

e e R

studj, as well as a'l\ether5“0n~the subject.,. should be

\

placeé in relatfonship to a complex human aituatiqn.

Otherwise, - it will be of littlie help to the Iﬁaian child

-

or to his teachers. : ' ' ‘)

. Several individuals have been more than a 1little

£ >

helpfal in supportlng tbe otudv. First among them is q

Dr. car01 R. St Cyr, the wr 1ter s major advisor. Were

1‘ not for her encouvagement ané continued supporu it would

have been 1mrcss;b1e to see it through to ;rultlon. .

»

.EDg, Robert. E Baker and Dr. Anthony. ‘Marinaccio offered
their he1pfu1 sugge W;oﬁs ard palnted out many Luem° that'
when ;ncorporated into tne work made .1t a stronger product.

Offic1a3= of the Bureau of Indian ACfairs_ have '
been mocc cooperatlve and each has taken his falr share

. of time to éis cuss the pPOJECt and make he’pful suggesulons.

. Pr. William J. ﬁénbam, A\x\stant Area Director for

Educatxon, Window Rock, Arizona, 1is due special thanks

for th cooperation and belpful suggeselons. Mr. bharles
N. Zellers; former Assmsuanu Commissioner for.Edﬁ?ation,
was 1£§trumenta1 in offer*nv sustalned aupport and deserves

a'spéciaI,WOrd of»appreciation.

, -
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4
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_ Pérhaps 1t is to the teachers of the study that
the re°eaécher oves the gréétest debt. They 2l1l responded

with ease and efficiency-and tried to be as helpful as

possible. Their written ¢ comments reflected 2 igh 0?1iber
of prof ioqallsm that is the ouuerJth of dedicatlon

It 1is only hoped that

to the childr=n whon tqey Leachh

. SR j} :

the work “eflects the sanme oual;cy as that wit h

they “earond )
Last and certain J no* least, are the Navajo

I
Tribe and the Navajo children ‘who 'attend scbools on and

;surroundlng their vast Nation. This is an hore t attempt
- to "reoenu 1nfo"mation tha‘ would b° helpful to the
If'this obiegtive has :

childrén and tc their parents. .
/

/
_been achxgved in gsome small manner, then the project was

well gorth the t:me and effort it requlred to compleue.
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CHAPTER ORE -

. INTRODUCTION TO THE STUDY

Statement of tﬁe,Problem

The eaucabtion of the children and youth of American

Inilano bas ~been reportnd in almost every instance as.

’

' oroblomatic znd ineffect*ve.f udies,and info”mal

3

observations point to a high d"opout rate among stuqento,

o~

. lou pﬁrfo"manc" on. tradluional sfaﬁdardized test§ (both

lievemert apd I. Q /), high suicide- tendencles among

4

adolescept Tnd‘ans and 3 large teacher turnover. In a

“ . sense, the 1ong range p“odurt ‘of *,sedrch and pract-cp in’

~ : 4{"-

and eAperiences.

>

PR

* . -

«»3 \/ .

schcoi ¥ Indran’ wepreoents « rather dreary set’ of ddta

~
- 3 -
H »

-

H;atorlchlx, schools for, Indianuchildren'were.not Coa

es au11shed and controllea by Indlan communltiﬁs. Indeed,‘.x

-q

Amerlpaﬂ schJolb as known in colo *a; times and duﬂlng the"

’,nineteenth century were nou a parL of the traditjonal 1ive5

5% the various Ind:an tribes inhabitlng'the geognaphic 1and

mess that 1s tle Un eteﬂ States and Alaska. . It was the

-Christiaﬁ misQLOQarles who Ijr5u esfablisﬁed schbols for

Rnd;an children. "h»Lr goal was "to speed the civili7§tion

process among the sanpes and to wake them into Chrigtian

5 men and women,

o

Jargelv in fhe non- Tndxan sense: of the term.

- !

%

(e X

T,
e

PN ahalhante dendid PR YTy P




& »w‘.

i
i
o

o«

uwanted to make them into farmero.‘

Later; the Eedggal government assumed ma)or ipsponslbility'

! .
for schooling Indian childr en-and' still later, a move

was made to shift Indian education to ‘the ﬁtblic school

syéteh. Th'e net result has bfen a lacy of 1oca1 control

'and a lack“bf a stroh relationship betueen'thg schools

HEEY

and the vommun les which they serve.

1% ohould not be surprising, then, to learn that

een a ;rcquent shift;ng of baslc educational

-

‘theré has b
policy. As W“ﬂleﬂ&d abov;, the church°s wanted to g
1an17e and c;vxlize the Indians. The Federal §ystem

The’ pollticians wished - .

Ci’lrio t

to use Indlan ochools as a method of gaying political‘debts.

. &

Both the fh"rchns and the Federal

their languages, S0, speaking a tr*bﬁl laqguage in the

“gotrernment wanted to change -

o . .y e v - |
school-~was prohzbmtedﬂand in some”ca e$s carried heavy 3 .
. ’ . =

suntshment. Then, with a shift to he publin school ,system,

A

-

wersd to teach wh t .the ncn—Indian needed.ﬁ o

the Indisn scnools

There fore, studles
N o _y ] ]
ever since schools, for Indlans wer flrst egta ablished early.

in the s;xtecnthmgénfur" in the Ne ¢ Indies. o .-

and data have retggcted ineffect;venes
. :

* One 1 ecommenda lon made oler the e"ades that WOUld

nopefulty do somethxnv about the situation Was to enp]cv ;.

Tndian teackers for Indianm chxldr n, +I¥ has been ga@d

that such au arrangement hould gilve more asourances that

the ch;]d 3 edtcatlon woula b° improved: In some instances,, "

Jit hds veen sudgedted that the empld@ment pT,]hﬂi@n

1




~

teacners in Indian schoo
eliminnce most educauion
“of this study is to inve
and non;ﬂavagorteachers
'ﬁculd_be.helptul in asse

. .
petween the tvo groups.

-

Purposg

\ : \ 3
1s\§Qu1d in alwoet panacea fashion,
al ills. Hence, the central problem
qtigete characteristics of Navajo .

in order to produce knowlodge that

ssing the relative differences

of the Study

'l‘hn Duroose of this study i1s to- identify characteé—

iotics ‘of Navajo thacher

teacﬁcrs of Navajo childrx

-
diLLerences and-similari

] of ilavajo children and non-Navago

ren and compare then to determine

('D~

ties. Tﬁ differences and

e LU

K‘A

wt

e

n.\\
similarities will: hopefu

4

1ly describe teacﬁer nehavior—that

would imprcvé»the underétdndjng between the Navajo "hild

’%' and the non-Navajo teach
of uoﬂwNaVajo tezcher ‘be

’ Navago teacners who ave,
.of a socil 'e ty to which 5¢
ue,crtption of the respe:
oups of teachexs wouid
the qual-ly of Jnstructi
?he'study nas a

poosible'for a school sY

er, it WOdld g&lso potnu out features
mavior that would he helpful 90*
unlike the nor-Navajo teachers, £

hools are not indigencds. A

ctive chafecteristics of bheitwof'
u1tlmately Be related ét‘inp%oving.

on Navajo children‘recéive. X

practical element that wouvld be

stem to adapt,to be used in their,

=

opefatjona regarding selectLon and training of Le chers.

In ordev to achleve this

<

tatlon has been emplo red

oo pom vhe s

pra&ticat eiement basic inatrumen—

that wvould glfe mea° ures of

PR . e - - e ere crmmmmntee o 27 S TV

oy o



* in _ vhich there haé been only

back""ound information on teachers as vell as an identifil-

able teacher perception of a MNavajo chilad
Ther° is, of course, scholarly purpose which 1is
the deveXorment of re§-.r h methodology and data in a field”

ery limited amount-performedf

follows:

The hypotheses of the st e as
- ‘ ” h
Hypothegis A g . e
S )
Navzjo teachers of Navajo children v .
at are

< * .
character*st ¢s of family background and languag
similar Lo uhoae of the nhi;drcn and diiferent from

~

-

@

of non-Navajo. t“a h

;. . .o
L ) ‘
| B

Eypothesis B

e Be LRI VST Dame @esH N 4S B3 X 3

nnva+e—veaeher3~uxll_haxe pEPCQprOHS of Nava;o !
t
i

ot

)N

A4

i -
cni’éren thau sre alffereﬂ fvom{thcoe held by nori-Navajo’
! t°¢chers. as . measurei by an adjective check-11st. i
! '
T . , ’ R
’ i

H"pothe is C ) )
' N'vado teuvheix wjll percelive Mavajo ch*ldren to f

be: ;mpﬁe fikéble; have“mo?e schelastic potencial; anq

behavioréi bharacteristics than

)—~*“MNW‘.

pozsess more and d;f revent
as mea ured- bJ C1Uaf€”3 cf an adjectwv

" non-Navajo teachers,

check--1ist tc form the concepts oY L kab}e, Unl;kab‘e, .
Scholastic Stereotypz, and Sensitivity. C
- .
- <

.

Hypothesis D
Navajo tezchers of Navajg children will express

-
<

ducational objectives that -are different from those
. /7 7 i : ~
expre”ac vy no%—%avajo teachers.

-

Ly

e

e



“F

Procedure

- “ M
-~

‘A comprehensive review of the literature was
performed in o"der to: establisn the study in historical
perspective; Y€ vi@w the variouv aescriptions of tne cross—
cultural nature of the Indian classr
learning and ach*evemeﬂt characv tepristics of Indian children"
describd pertinent reaearch directed at the teuchera of
Indian children; and whenever possiblg, relate content and

research spe ifiéally to the Navajo situation. -

A Sampling of non-Navajo teachers and, insofar as

it was known, all Navajo -teachers (éducators) wenefasked‘

to react to a qucsflonnaﬂr° The ouestlJnvaire hae an

adaptation o Jnstrumentatlon used in uuuep~relat§d

describe the spegific

-

research. It was based on:: work done at the Jniverglty

-~

’ — B .1-
of Chlcago Qplnio: Reoeavch Centev' a similay. study

' deu;uneusto measure qllferenneo of White and Nggro', .

H -

teachers;? and part of an 1nshument used for three yearm
. in the evalvation of teache?-orientatlon workshopSron the

Navajo red exvatLon 3 he questlonna*”e had LWo maln parts:

by
:

liames. A Dayxs Great Aspirations: The. Gradvale.. -

e

School Pians oi_ﬁgggigng Gollege Seniors, {Chicago:
Adllne PuBlmshﬁng Company,kigéf), L. 285-319-

' 2pavid Gottlieb, "Teachlngvsfvdentf' fhe - Views of -
' . Negro and white Teachers" (épCL01089 of EdUuathﬂ, Vel. 37,
’ Suymmex 1964, Nov. )y, pp. 34 5-55. T~ : ) ‘

—
. 5Thomas R- Hopkxns Evaluagxon Reporft o Navajo
Teachey Orienbabion (Wash;ngton, n. C. Bureau,of Indian
. . Affairs, School years 196u -65, 65-66, 6( 68). (Mimco)

-~
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e background informatibn and (2) an ad:)ecti»vec,heck—list-to~

identify teachar perceptions of Navajo- children. . 4 L

- -
~ N

Assunmptions -

It is assume@ in this study’that Navajolteachers
. by virtuec -of being Navajo will have more in iéht and under-
. 'rdinv of the Navajo~child‘than will non-NavaJQ teéchers.

‘Favajo teachers will almost inva iablv opeak ‘the uribal

, languégeshhich,is till the 1;ngua franca of the Navajo

reservaflon In almos t ever" lnstance they will have been

aiced on the Navajo reservatLon or ln closg proximity

I3

to ig, They will be ;aniliar wnth the general life styles

01 vhe various Navajo. communit;e’ and will kndw how
-Navaaos communlcate,wnth one anocther 1n an indlaenous

e .:manner' As a re:ult thereof, it is assumed that havajo

~

ééaén ers of Navado ch;ld”en are better equipped to eutabilsh .

*

eaSy and, comparaulvely upeaklng,,”apid rgrpovt with Nava:o

. 'childron. This type of communlﬂatLon is as<umed to\ be an

a
essent;al and TOSIth& ngredLent in the teaching Py cess._;

Howéver,-nt is not assumed that Navajo tvachers are

. -

superior, per Sse, to non—Navago teachers.

3

IDefinitions y

For the purposes of this study, Navéie teachers are

i — P T e R L T el L A L R
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B - . N

| '“thosé individuals who arée on the Navajw Trivak .‘“I ond "ho
py this fact identify themselves as memb2rs o- the&NavaJo
.Tﬁibé. Navajo écachers, besldes being a member of the
" tribe, w111 be or will have been employcd by a school
system as a tcacher- of Navajo ch*ldran and/or youth. It
doeg not meéan thdt they vill npcessarily have completed 2

tezcher trzining course 1ead1ng to a ba cc41aurea»e degree.

Rather, uh°' are or have been clessified’ by their employers,

W,

as a "teacher." A1l grade levels will be .included.
Non-Navajo teachers w$;1 be individﬁals Employed
as teachers of Navajo ch&ldren by the U.S. .Bureau of
Indlan Arfairs (BIA); the Federal agency oyeratlng most of-
the schao]s on the Navajo reservatwon. ey wili be cla°sif1ed

fj—*w“"M*"“”'”t*achepsm—by LheLp empjoyer Non-Navajo’ tedCher$ will

include every level cf eduﬂatlon from kJﬂderwarven through$<,

. high. schoo¢. mbe group of. non—Navajo teachers wlll be

comiposedt- of all tvpe: of nd;v:duals and w111 repvevenu
EI. T varjaus ethnlc groups ;nclud;ng Nesroes, khrtes, Mexican-
Ameﬁicans, Orlenta)s, and other Amer ‘can Indian tribes. ’
An Jmpaltanu dlStlﬂCthﬁ to be made 1n Lhia utUJV
. is . ﬁbe f1Yowing of Urlbal boondarle rewardnng the bohav:qr
¢ of the Vavajo group ¢ of teachers. Anthropolog;sts and -

lndﬁans say that on the_ basis of human behavior, the. term

L

"American Phdian is a misnomeg, a convenb;on. It is more

x

aceurate to follow,pu ttural boundarlev and to-:make a dis-— :

tinction based on behaviora1 data. 1n this case, "the Navajo '

/ . | : . . 19 . | | , ’[Ii‘:j
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uned to also repre¢ent 2 behavior

mpa

ccordlﬂv

hich they looi

maintaln the Jntegrlty of Di

S

' /
ent a distinct and definite culture are
al en»ihy hhlch can be

1ncluding

le who repres¢

red to others who are not of their tribe,
In effect, and

bers of ocnor American Indian tribes.
X0 tba Navajo language, this iq the manner in
They refer.to themselves

the wqud.
Hence thisfstudy will -

at

'The People.”

“Dine," meaﬁing,
ne anﬂ define other teachersk

a siogle conglomerate of nonnNavajoo. ¢

Iﬁportance.pfithe Study

>

in a redent and perﬁapsxthe most

ce"ature of Indian education,
¢

il

Emewton Ber y,

comprehens*ve rev;ew of the 13

"Teacher S with tne following

commences Section b,

LN
PRET I

ke the academic career. of the Tnc;an
ChAld the teacher plays a most important
Not as lmportant “perhaps., aS.

role.
parents and peers, but.- impovtant never
It ;» surprising, therefore,

the lesc.
that so little reﬁearch has been directed
achers, espec;al]y when compared . x

cpmment:

F

reh on other aspzcts
. -’ ) 'I

to the te
to the volume. of resia

of- Jnd1ar eduvcation.

3

a to a field or research

&

Ty response, this study wxil add dat
(I
ub which a great dea1 hao been ]

WLtthAIndlan educatlon abo
researchcd

said -and of which very 1little has been
ndxan education, and

! N ,,;’

-~

Literature pertatnjng fo T
n Ind.ians,
u.Ss Government

[

/

Iprewton. Bercy, "he Educat;on of Amerxc
Literature fWashnngton, D.v.:

Awfgrvey of the 1
Printing folce, 19687, p. -36.
. |
\
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.

o specifically, to thne geﬁchﬂrs of Indian children, is replete

<

with recowmendﬂtloﬂs. Ther arge déscribtions of the

cultural diff—rﬂn 2s and p”obl ms of the taskAof schooling

Indian children. There are rej bmmendations about what should®

PER

S?be done to preparc teachers tg do an éffective”job. IRE

Occas no%a]ly, ahd more often 'n recent years, is the

rPcommeu}"thon Lhau Indlan yguth be encodraged ﬁo become

I teache 5 of Irdian children./ No onc knows.what;this means

!
3 no Kriown resear h which studies oridescribes

J

n Tndian tribe as compared

ao there is

T teacher*characterlgyics of

thosp of nori-tribal member Therefore, the Study will

ohed llgh‘ on an, area Lhat has bezen d;ocussed yeu, ‘has no*

~,
b~en 5y°temdunca114 inves Lgated OrnglnaT da*a w.ll be

developed_ln an important|.area of Ind.ian educa»x nv ..
>

“

" Du r ing IQCQ“u ye rs. the polucy of the

.ojlng Tndaan chlldyen has taken N

oy

new dimfensions. Ind an school boavds have ocen encour aged,

o % verfﬁmenfrﬂﬁemaﬂd}Tﬁ,

bn

/1

' euuab 19h°d and- schoo1 operat;ons have befn turqed over,

-

to uhem via confracto with rhe Bureau of fﬁdnan Affaxrs. -

s

L Indeed; thﬁ President's ‘Message to Congreﬁs on "&merican

. Indians called for inc reased eontro1 of Indlﬁn cch@ols by | <

A locaL Indian communitnes in a manner and magnxtude that has

S »

h“rctafoxe boen unknown in the history of fhe relatlonshlp

¢ h(

batween naulve Americans ‘and the Federaa government.I .

e cnn o s sinnt '/ /

* . lU.S Buregu of Indian Affaxrg, "Pres Ldént'Nixon .
presents a New Indian Doctrine,” (Indian Record, Washington,

D.C. Bugust JQ?O,, p. 1. : , ' . .

- . 21 . . c'*,
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L

Indian. school boardq w*ll be hirlno teachers for ‘their
schools whereas in the(past this was, and to a significant
but diminishing. extent will coﬁtinue to te so, handled by
. the BIA. It would be ﬁélpful to the_local boards of -
education and to the personnel'stgrf_qfrtﬁe-Bdfeaquf
Indian Affairs to know something about the differences and
similarities that may exisé between Indian and nonéIndian
teachers. The res 1ts produned Qhould ‘make available original
uata £0 xesporalbje officials regarding the selection of
perscimel.. Additionally, it should be helpful in designing

inservice "training programs for teachers.
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IR " AREVIEY OF THE LITERATURE -

" Any review of the 11Lerature ce*talning to the schoollng
of American Indlan Cnl;d”en is bcst undcr»tood in historical
perspective. . , There has been such a unique and close relation-
ship over the decades between the Federal Government<and the
Indlap that. to 1gnore it is to hazard the presentatlon of‘ |
‘al nncomplete p*cbura of the s1buat'on. This will be f011owed

by a ' brief d*oﬂussLOﬂ of the developmen of scbools for

.

. * - Navajos. - o ;
;‘,% s - - SN : T . “ -
g, Following the general historical material and that

jeytaining to Nava JQ "chﬂols.;thﬂ reéview of literature has
- [4

ee dszded into the fo 1) owing pa*tf: The Spécial Task

'of’Teocth? Ind;an Ch¢1drnn, ané Surmary of tﬁé'ﬁéviéi‘éf
. Literature. In all, the approach w*l‘ include gen°r;1 work -

which conqe}n the schcoling of)Ameriéﬁn Indiaps and.thenw:
. ~'émphasrze content which relates épeci}iéally to the Navajo.

The parts pertaining to the gengral Cield o; Indian education

je Indian studeaf Will present

‘and the character utwcs

aeiected bac kgrcund 1.Li,erature with the specific references

z e

L to NQvaJo. This will also 1nc1ude laolatlng from the general:

workﬂ hosu parts which dchu5° deajo education specifically. ' B
-, " The part on the teachers ot'lnd1an children is a comprehenqivo

< , , ’ g
- ) : 11 . . . |

Q 't 23
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review of the lite

) likeﬁise emphasiz

A.

-

erature.: Whenever possible this parp’Wiil

-

e the Navajlo situation.

.Historical perspective

Pnteceden
-the knowledge tha
funct;on of the o

var*ous prerican

e

t to the history of Indian.educétion is

t the choollng of Indian children is a
verall¥set of relatlonuhlpe ‘betwecn the ///

Indian trib“s and the Government oi the

‘United States. Thne attitude of the Government and its .

}co}responding act
' ﬁdlicfbé.l
. ?he vario
always baa a soc;
. nroéressed to bec
" formal edu\at1on
and has coru;nued
¢ o —; I‘.’Ms ;).cﬂcﬂe_s:sﬂj“o . The
hasﬂgeen divideq
thc‘éeneral polic
Affairs.

For conve

P

chiléren may be @

- -

ions helped form the basis for education

us American Iﬁdian trives of quth-Ayeriqa’
alizing process throiugh which the young
cme adults. On the other~hand, ",

began ‘with tre coming cf the white man,’

to the present time, with congpicuous lack

e formal eaucateon of the~@mer1can31n6¢an

‘into periods that rogghly correspand to

y of the Pede1a¢ COVG’HMﬁxp rezardlng Indnan

7
4

nience, the educaticn of American Indian

.

ivi&ed,into the "folilowing per@ods:

-

" lgvelyn c.
(New York: King'

v 2
. B"ewton
Survey ot” therat

——
- H

“Kaans, American Indian Educatlon
g Crown- Press, 14%6)>Chap 1

z .
Ber vy, Whe Lducatioh of Indiapns: . A
uvle p 5 e e N

A

21
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’ ~ ‘ 13
Higsion Schools (1568 - 1900) :
Federal Schools (1800 - 1930) :

Iﬁdian Reorganization heks (1930 - 1953)' ' | -
L Term;nation,PeriQdf(1952 - 1962) - '
,\\\\igpal Control Efé (1962 - Present)
1; should b; hqygd that the dates given beside the fespecéive
par iods of time ove“lap and ;c not form clearly deparate

pericds. This is as 1t -was, for the var;ous CFP‘otlan churches

< Pan .

were the flrst to establis h ;ormal sehoolg amono the Indlans

and cOufxnueo to dowﬁvate th "cene unnll this reiationship

a3

was made unkawqu at the’ +urn of the twentieth centurv.
“yet, while the"churches were dominant in school achithlea,

the I%dcrﬁ]'EOV° ant began to beccme mor ~and more active

Vi < . ~ o

in Indjan education. \Hence, the tuo dcve:opeu glmaltancouuly

~
-

“ wntil, uitimately, Lhe }ederal gove”nmeni rep]acpa the qhurcheé ,
as the LUaTJtvthﬂ with tl; 1argeab anoivenent in the g , ‘ k
sbhpoiﬁng of Indian .h;ldrend\\\\ - ' . s ‘p‘

. Miseion schools were estgﬁii?hed’amang the Ipdians .
10" her zivilize and Christiapize thém.; In this néspéct,- h .

the- sphool was eétabﬁxshed very ear]y aé\gz in,LAtutiOﬂ

< \\
'y

‘o teach Indwans European “1ifewaye. 1In brief, the Mission, .
. 2 . .
era prodguced two rather firm-patterns in schools for

> T . i
Amarican Tndians: Thompsoen stated the two &as.

4 >

- EREPY STl S adint p——— R
| r——— g 8 e “ L , - e

5
] o
. A 1degard Thompsen, npdueation -Ameng American :
* JAndians:. 1nst1tu¢¢oma3 Aspects,” Tbﬁmﬁﬂﬁﬁli, 313 (May N ’i
. 2D L ‘

T 3 - oy - . hd
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”,

first, the notion that educatlon was . .
the tocl to use in teivilizing L
Indians' bec ame established in the R
public mind; seccend, Wheelock's toarding T,
school idea was urgnglated invo 1 .
‘pernanent policy as educational method.® 1

The existence of these two ﬁspects of school;ng Indians
has pefsisted to the present. The vU.S. Bureau ?f Indian

Affalrs reports that "in 1ts 1969 fiscal year seventy-seven
- , "";

voarding and 146 day schools,wefe_operated'in behalf of

indian peoples tnroughoux phe United Statee.z The

t

meortance of ‘education as a necessary aspect of contemporary
*pmerican Indian- lifeuls Yikewise found to convmnun to be |

ﬁihéspread and finds expression. ori both sides of the fence; °

”~

1rom amung non-Indians and from among In&xans.3

“mhe Fede ral schoo]_perxod paral;eled the time during

which the United States considered americas Indians as .. ‘|
T foreign nablons ana negot;ateu ; 'eries cf t?eaties with
. the respective tribeém It was a]soodurnng this timalthat
f‘ | Indians were reﬁoved £rom gporlg;nau~land§, reatlnc further
;11 5111 petween the Indians and non-Indians. Thera were

. inetances during this period when indian groubs,asked;for- .
PR S

b4

schools, the ¥ederal governmend agreeé to prévide them, and

- T

- = e
v .

R “ . .

. 4 . . PR

5 . ,1Thompsan, ’Educaxlon Amonu AmerLcan Indlan»‘ : P
,{"” ) pp' 95“97 ¢ N . . . . B - <
‘f’ ’ 2/[ . . . R ’ . B

| , © “y,8. Bureau of Indian Affaivs, "Fiscal Year 1969,
T Statistics Loacernjng Indian Lducatxon," Lawrente, Kansas: ’
| Baskel!l Inst itute. Preus, 1069 p- 12

s . Jpersy, ggggggign of . Ind;ans, ourvgv or . therauure,

“op. Ll . ¢ . . .
’ ! y
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ultimately s schools were'not pvovided.‘ Labk of funds and

a con51°tent 1nabllitj to pnrsuace Congress and the general

-
. -

/
populhtion of uhe.efficacy of educating Indlans soemed to :-

-

pred011nat 1 - .

4

‘.
-~

. Pranvl-n D. Roosevelt' s Pew>Deal helped usher in

e

the 1nd*an Raorgdnlzalion pets of the Lhirtlee and the

~In&1an Bureau s °CtiVJL1e> unaev the_leaaersh;p of - .»
> ——

Jehn Colilier. Lﬂtecedent to th° ‘e Acts was the Meriam

S survey which did -much to set tbe stage fop educauional

-y

©

reform of Indian °choqls.? Meriam recommended: day schools -

14 e

as contrasted to board:n~ schools éympéthy and encourage-

went of Indiar cultures {JDClddlDD tribal fanguageo), ‘and

g ‘ the generﬁ; uparadﬂnv or scheel per»onne‘ SO they«wquld_be
on a,pwﬁ”professionally ith an{ school system. ”Thoygh.-l}
moot of the recovmendat;cﬂv WEre darected to the Federal

schools © povatéd by the Bureau of Indloh Affairs, ;he‘

e
3

Reofganﬁ' ion Acts paid soie atteﬂt;on te the p lic

oChOGLS enrcltlng a “Agnifladnt numbev of “In¢ian ch11dren.

.

@hgre'waa ‘hardly an aspect of schooLlng that the. gtudy aid
“not dluC“SS and do b in con54derabje detalL soentlallw,
three 3deas made an 1mpdct on Indlan education between _ -

. 1926 and 1962, (l),%he boacding uﬂhool concept began to .

~f
. *

L ) L, LR
. . ‘enompson, ﬁﬁducatioq Among Ametican Indians,"
© pp. 97-93. . , SRR

v ZLeW1» M¢r1am, ed. The Prob)em of IndJan Admﬂn1s~

S o & v o £ @ o 0 S

fration (Baltimore: The John» HopKins ?fess, J92 5N
PR Qpap. TX. - - . '

-

L - ‘ . .

ol
31bid. . Chap. IX. o - K
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-~ . -

give way to the day school (2) . the half work and half study

v

_qpnfiguratlon of inft"uction was replaced w1th‘the fuil e
day of study nattern, and (3) the use of Lhe tribal language

vas no lonver forbioden and aiscouraged

The Termination Perilod, ¥ h;ch began essentially

with the Eisenhower Administration in 1952, saw great emohauis

. . . )
being made on placing more Indian students in n scho Ql ) *
l

‘puilding the necessary schiools, and snifting respons1bility

-

for ecducating Indians to the pub;lc school systems of the

1,

vard.ous states.z This was & natural ‘courss: of aotﬁon as

* npepmination" meant the cqrtailment.and eventual demise of
S I
‘)"edé‘_rw1 service *n general regarding,American Indians. This
- j :

vas che first .real attempt to geu theé Peceral governm,nt and
its agency, thc Bureau of Indlan Affaxrs, out cof the o .
schuoling nuu»neag. This generalk policy contlnuea to the

present’ and pro%ndes a ronventenb breaking point for “the

+ .7 7

next period.3;, ‘ Co L
Educators, politicisne and lIndians have .long been
y e '

- T s

”

i
. ;’ R
Thompson, "Edication Among AmefLoan Tn ans," pp. 98-99-

J")-Ibi'd.’, pp- 102-103+. } S

Lt 5 . ‘ , "
Amerzcan Indians. hava sub equentty 30Le on record’

- as. not wanting Termination and almost unan]mousiy, if such 1
is pousLble, rejected it.; For a dis ecyssion of, the ibsueé o
surrcunding Termination see Oliver LaFarge,. “Term:natnon;of
Pedepal SUPETVLSJOD. Dms;ntegrafvon of the American indians,”
and Arthyr V. Vatkins, npermination of Federal Supervluton.
The Removal of Restrichions Ovecr Indian Froperty and Persun,
("fhe Anra1s, May 19;, pp. bL-U46 and 47-55, respectively. )
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caught in the grips of a puradox;cal sit uation. They wish

-
s

-as exercised through tne Bureau of Indian- Affairs4 but - ' .

_rérmeat ing the entirety Of*Indiav Anerlca and the stead" . ‘

trend away from fgderally operateti schoclg for American

and khe long-standing neglect lndlan educat;on hau

to retain the authorltv 1d power of the Federal government

- ok
-

H

~

likewisé wish. Indians to assume control and reoponbibility
for tﬁeir own cmeuS;ties.- This is more: a possibility now o
than ever before because of fhe.gencfél higher level‘of’

_éducation found in almost every Indian "community. Hence, -

the current policy of: the Indian Bureau and, indeed, of most
everyone in the Nat*on (excep ing 2 oW Indiano is a
R .

beliei that the proper course is vo find ways and means to

turn ‘schools over to Indian tribes. Local .control 'is ' }

. - ; ! . . X
Tadians. is entering anotner chapter.

‘Phe above brief ocutline of the dgVelopmené o¥

schools for Awerican’ Indians should serve as & backdrop for
diseuscing, in brief fashloﬂ, the~developmént of schools
-

on th° Navadd reservation. As can be seeri, ‘the boarding A

-

uChOOJ, tne lack of conLroﬁ of the schools by 1oca] people,

-

received at the'hands of the Fe&erat Congress all oonbr bute
X ~
. Tt L.
te thie concliusion thaﬁcinonan schools have hlgtori"aITy ]
. N ’ - . » - J

, Broderick K. Jéhnson,’ Navqu_ggucatlon atl: Rough
Rock . (Rough RKock, Arizona: Rough +Rock bemonstration]school,
"T9685. This book ‘describes the establishment of an Ipdian
school board and control of a scheol by Indians. Th

-~ -5Chool. cantinues to thrnwe.
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fallen.short of the mark. ' .

———

A " 3 I

%

- ' 23 Backgrounid of Navajo Schools’L e

-

The above brief historical sketch described the .
Z'general developmcnts'ﬁhat also have a dirébt_relationsh;p‘

to the history of schools on. the vast Navajo reservation. -

. - L ~ . e -
It was during thé mission and Federal schodl periods that,

-

.iﬁ 18€8, a treaty was signed between the United Stdtes
‘and the Nevajo Hation that set the pattern for schooling
that has lasted down to the presént. The treaty stated:

~ °  In order to insure the ciwilization of .
) _ the 1ndians entering into this treaty,
. the necessity of, education is admitted,
- ' especially of .such.of them as may be -
~ settled on agricultural parts_of this
- Reservation, and they therefore pledge
themselves to’ compel their children, male
~ and female, between the ages, of six and
- sixteen yeanrs, to attend schocl; and it .
_ ) _ - is hereby made the duty of the agent Tor
e " said Inddans tg see that this stipulation
is strictly complied withi;- and the United
States agrzes that, forievery thirty =
children between said ages yho .cab be
“induced or compelled to atténd school, a
house shall be provided, and a teacher
‘competent tu teach the e]ementary'bmhnéhes
of an English edpecation shall be furnished;y
who will reside among said Indians, and
. faithfolly discharge his or her duvtiés as a
. teacher: The provisions of this artiile-to
cortinue for not less than ten years:

]

.

- &
A The treaty has ‘indeed lasted longer than ten|years and is
. bed 2 i

\

-~

currently in effectim = -

-
4 H

d . -

2

v Be]

(Window Rock,
. T

K-«».«.
L Nt~

. lrobert w. Young, The Navajo Yearbool
Avrizona: (. S. Bureau of Tndian Affairs, .19bl
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Tt is not that the cvegcy started a formal

£

LRy A1)

— ae U

relatlonsnln bet'o n the Unlted Sua+es and the Navajo,-but
this 1is =21lmost the case. Prior to 1868, the Navajo had

liptie éonz;ﬂ, with tne Wnite and this in most instances

_was restricted to the Spgn;sh or Mexican settlers. It -

-

also meant - that the Navajc continued their aborlginai.wﬁjs
. Y -7
'niln ti:e Indians ‘of thé Plains and the e°stern seaboard-

vere beaing subjugated and ressttled on reservatloﬁs. Vhile
the other Indians uere being treated to miss*o schools,

the HNavajo remained largely beyohd thelinfluendes:of Chris-

2

-

tsndom,}

FO}lOwlng the 91gn1ng of the treaty there weré some ..

- ef'forts made to estab]zsh sch001e on uhe reservafion for’
Na»a1o children. Immed;ately aftef 1868 fhe ansbvtnrjan
'Board of M1ssxons attempted to hlre a teacher under he .

'texms of the Treaty. Fawevec, attendance’ was sporad;c and

the schools remaxned mox'e emptv tha full In fact, school

' “atterdance d’“Lng the nxneteenrb century was apparently a

ccntinual problem. -foung vefers to .one epluode as folTows.

1mplementat:on of the compulsory aLtendance

1aw almost precipitated ‘viglence in the fall
° of 1892 when Agent Dana Shipley was besieged

in a trading ‘post by a force of Navajos

‘under the Jeadevsh1p of a man known as

Black Horse.

Tnis indicated the attitude -of the Navajos toward the scﬁoqls

- .
L . /
o
Y

Iygung, The Navajo Yearbook, p. 7.

‘271yid., p. 1.

I
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-Second World War, there was 2 Navajo expre essed need for

,values of éducation.' The veteranq ‘of the Second World War

to a basic”lack of facil txes as well ds & ﬂondemnation of.

20 .

< .

which vere viewed as;threaﬁ% to,tnaditidnal_lifewgys.

L . The -treaty cstabliuh .d a pattern of schooling, one

-~

teacher for thirty students, that has bcen observed down
éo the present time. Surfipe it~to sdy that schools were
not a regu\qr part -of tne lives of MNavajo children until

reiativély recently, whon, jn tlie 19&0' following the ) .-

schools: o : .

-

Tt was during the Second ﬂorld_ﬂar that many R

-

Ravajo louﬂg men Joxned the ranks of the a:med Torces- and

-
[

subs eguertlv rﬂtu"ned to the resorvatlon w1th difterent

views of the non-Navajo worid witich modxflcd chelr own

5

°ouvht education for thegr children and worc ﬂnfluent;a1 in

causing a gonecal motivation amono all Navajos for Sbhoola. ) -

-

Georpe 1. Sanchez, @ former Nev Mexican and then P"ofesoor
& P

of Education at the University of TeXas, Was hired to do an

h} . . - . ;
in-~depih analysis of thﬂ education sztuation on the Nanjo

-

reservation. His report publl bed in book fcrm, pcrtrdvnd

. =

the D1u;fUl statb of circu msfancea which genera]]y pointed,

-~
those currently in use. He recummended’that the s*tuat;on
be cpnsidered an emergency and that'g rash school construc- .

tion programw be startea. However, because df the lack of

roadu and the unigue Kas J community, he thought hoarding
- . Lo

1 , ) ;o -
! Young, The Navajo Yearbook, Pp. 7-14. -
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H

.buildings were funded, Sanchez's recommendations were

- ”little red schoolhouse" possible. He maintained that ' g .'_ ' "n

#

. program or education for Navajo children and youth was ‘ : _/

. started. As indicated above, the Long Range Act supplied "

Y

»

5

schools offered the best immediate solution to the problem.

It should also be added that when, in the mid 1950'5, school -

followed rather'closely and incorporated into ,the lLong

Range Act passed by Congress in 1950.2

.’t&

It is pertinent to.note Sanchez 5 discussion of the : - 1

day school and the boarding school as related to the - o
problems or schooling Navajo'children. He stated that .
boarding schools would be best as the Navajo community

structure dirrered dramatically from that which made the>

.

v Navajés don't live in communities. The o ' |
, school and the trading post constitutée T ’
» ‘the hub of a huge region, of a Navajo ' S
" _ comminity-to-be. If the Navajos are to ' . '
" have basic community services and ) }
. activities, if, indeed, they are to have 3 i
" [
i

a. community life, the school must serve

i

as the community center.

7 As soon as the general need for education aould be’

communicated to .the responsible Federal authorities a
1(

the tasic funds for the program and educators created new

curricula to meet the unusual needs. 'It should.bewremembéred

that the desire for education created an almost instant

r] “

, 1Georgé'I. Sanchez, The Peoole A Study of the ’ ' 2
Navajos,( Lawrence, Kansas: Haskell Institute Print ShOp, .
Bureau of Indian Affairs, 1948). - , . .

T s

2Young, Navajo Yearbook, pp. 15- 6. . - ', o

3sanchez, The People, p. U7. Also, see pp. 32 -40 : ‘ e
_for a"discussion of the day y school situation. ‘ ;
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school pooulation *ncrease of close to 20 000 at all a&es.‘

Several tnousand of th05° who want=L to bo to oChOOl méere

-

a group well into Lheir teeno as well as those six year
of age. The need for elementary school facilities_aﬁd
teachers was great. So was the need gheat for the. older

Students who were wanting to attend "chool for the firot

-

time. Coomos Gesceribed the Special Navajo Program that
ehrolled cverage students who had never been to schosl and-

%antcd to go.. Orf—reservation bcarding schools that“were - -

- . -
-

gradual y iosi ng eAﬂoll ent cpenad Lhe*r doo;s to Lhc older
studeuL anv a special five—yea; preparat*on prog”am comp d

of basic academic -and vonatnona1 skills was inutlfuted.] .
L .

. The decade from 1960 to 1970 saw'the‘school

building program cdfc“ up with ohe need aﬁd atte ion was

then focvsed on teaching Englxch to Haya, 505, 2 mnis focus

of attent'on 1ucludea cursiculumn material 3 devélopment'as
' 4
‘ Rl
vell &s teac tramn;ng programs . Receptly the policy of
. . oad

the Federal government has changed to,one wherein Schools
! ’ ’
are uO bc run by Indian cnoo1 ooards.' ”hislpolicy applies
: /
té all tr\bﬂ° but the. Navajo werﬂ th’ first to "contract"

3

the- perat101 of one of the eleme:fqﬁv boardjng schools.

: .. //
1MaGison L. Coombs, Doorway Toward the Light. S
(Lawrence, Kansagyx Haskell Insfltute Prevs,-U.S.-Bgreau of P
Indian Affairs.) 1962. ° - T : '

’s

‘Thowa» R.. Hopkins, ”Amer can Indians .and the Eﬂg11Qh
Langvage Arts” (The r*ovida FL Reporter Vol. 7 [Spring/
Supmer 19697, No. 1), Bp. 1u~«1ub._ / )

’

%
»

- /

. 33ohnson , Education aﬁ Rough Rock, Chap. 1.
34 o °
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This general policy also places impbfé%nce on employing

Indian leadcrsh;p at all ﬂevels offthe school probram.; .

i

”Hénbe, the imocrtance of NavaJo teachero or educators is

S . e
- »

greater than nas hereto ore been; the ca se.

' -

In veview1nﬂ the development of Navajo education it

can’ be seen that firs re;lrious indi\;duals were sought.

-

ThlS placeu a premiuw on wantin" to Christianlze the NavaJo. L.

vIt is imgor?ant to Jo»c thau}schools for Navajo Indian i
~
children i d not have broadxaccepuance until the decade or

Sz

/
the 1950 S xoo,/normal enmollment of Navajo ch41dren 1s
onlv novw occurﬂing The imo11cations for the nuiber and

f

‘quality of teaCQErs cannoﬁ be accurately determined but
suffice it to say that‘ e characberistlcs.oﬂ teachers on

the Na"ago uneil recent1" were eecondarJ to the. fact .that

-

) teacherc “evardxess %f their qualificat;ons, were needec
¥ / "
to ouvvo‘t whau vas es sent*allj a crash program.

George, S“nch polnted cat the configuratton of

'commvn;ty llfe on e havajo reue ~vation and made mention3

of ne- fact that 14 was =remarkab1v dafferent from Lhe

‘.
convenmona1 ccmmun;ty *n nonaNavajo America. This should

. 2
be kept in min as further 11terature is reviewed as thia
bas*c iife style prec*oitated the codstruction of

boardina schogls at a time when they were considered

%

unacceﬁtable for s schicoling Indian children. -Henc-, the

petent and éonfempura Schoolﬂ operatea on the NavaJoA
reservatlo are otill primarjbv boardlng. AlaO, as a
sourcnuof autho ity, the ¢ rreaty between the Navajo Nation\

v
X
1

y
. N . . AN . .

e : .
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and the United Stateo gove;nme
" a
4 4

These facts produc” an

in the Un*ted St ates and

At should not be minimized.
al situgtiOn that is unique

@ducaulon
one that deserves Clan study and -

.

-
<

4
L]

review. \f L
the Special Task of Teaching Indian C‘njldren
' ... The Meriam report of 1928 was one of the first '; . ‘
RE !
¢oinpr Q ensive analyse° of Lhe needs of Indians that 1nc1uded )
of recommended government ‘ser s The
‘what

LR

a cerrespandin* set
replete hlth suggeationv about

part dh educatiov is
One section, "The hducation Persomnel of

louTa be
" - ’5
therIndian Service,
re gérdnno tedﬂhers.,
gre were a consxderable number of teaCh“P"
ducated and, according to Y
A - 0 i
/

found that the
the indlan.schools who were not e
¢h in any school, let alonc
1/

Hence, the report makeu a suron? 3
-
/

done. sect:
" discussed what needed £6 bé corrected

th}SdPVEJ team who wrote the reporn
in /
) i

19 auihors, ungualified to tea

-one foir lnd*an childdren.
plea for "p"ofefs:onal y qualifled" education personnel j
" |
in the senge defined in the reporb, : /
/

Profess|onalism,

. ‘/Z

the individual who kad formal traintﬂg (col;ege
Tiis was to be a - I

re;érred tﬁ
gradvafz) to teach Indian ﬂh1ldven.
' 4

hdt was needed for

£

minimum requirement
The report aJco referred to w
Lonal staff "ecommended.

-

lnservice training}oi the proless:
/

Tnéian Administration,

e s e o ® ' = et
“

-

Meviam, The P”oblem o

, -
36 ’ : '
. A
.
’
»
"

pp. 359-70. -

>
.
. » .
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It assumed that most of the teachers hired would not have ¢

hag“vgrf”muéh contactfor.knowleage about Indians and

recommended inservice training programs for them.” The .

“ay

-~

inservice tfaining prognéms were to ;nclqu knqwlédge about
the 1ifeways of IpdiénSuas well as épéCial'téaching methods
'ﬁﬁat,seemed to be'helpful éptlndian children.i "pre-service
.trainiﬂg" wag‘the program catgéory under #hich this was

b - . 1 >
’ dicgcussed. ‘.

T r
*

Indian teachers were .discussed in another part of the
> . - ’ - -~ . 2
-~ £ - , .“

report. - It stated: ST . 2
: e

11N

Here a few words chould be’ said regardiag ,
the poliey of- praferying Indians for I :
- " appointment in the Indian Service. This
pollcy is' excellent provided the Indians ,
possese the reguisite qualiflcations, and . . -
evepy effort should be made to give them, or T
enable them to get, the training and- - T
experience essential. Teaching positions S
. . . are created for the‘purpose of
educating Indian children. They. exist .for
Tndisn children and hot to furnish teaching
positions for Indian girls where training and
experience would not enable them to gualify
for positioms in other schoolks.

Phe report further stated that "They (Indians) are probzbly
¥ . nejither muzh better nor much worse than any other
. - . k2
"3

CEACN2T. o « o T . "

.

f’ > ’ v

E2)

lyeriam, The Broblem of Indian Administration,
. pp. 366-67. t ' '

LS

21bia., pp. 15T-57- . ©  :  p

W
N~

. °ibid., p. 157.

oaliad

q“"
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) i \The Merian report vas inportant in that it set the
pattern in Inoian educotlon that Jas folisued ratheroclosely
for the following thirty years. Its empha31s on Pprofession-
Valisn " carried over and was imrler°nted by the Bureau of '

Indian Affairs until almost teuchers had -at least a

Bachelo“‘f devree fron a teacher traininb college or univer--

'ﬁ,sity. Also, the Bureau of Indwan Affairs condudted inservice
tra¢n1n¢ sessions along the lin°s reconﬂended by ieriam.

- ‘Eviﬂm*ce of this 1is reflncted 3n the Bureau of Indian

Affalrs publicatiog,'Indian"qucation, that was started in

o

;7 1936 &nd continied fO“tn ghtly until it ceased publicatioa o

4n 1966. "The th1rt@ years of Indian Edycatiom are contained -

4-

‘ in three_volumes, Education for Ac‘;or kducation for

Culturai Changef and Education for Crooo—Cﬂatunal Enrlch—

-

ment.?

" ® -

Tt 35 interesting to note an apyarent shift in .

policy and emph asis as reflected in t; litzrature presented

in the avove cited three volumes. fre firgt two, those
¢losest to the Meriam report,;h;véyé;éptews that are-
/

concerned with understariding the Indian side of the child.
N . . /. ) . ’

- IWL jard 'W. Beabty a
for Action (Lawxence, Kansag

et St n et

Asso*xatGSs(Ed ), Educaulon

e ot e it

. Haskell Institute Press, G4y .

|
|
. |
zwleard W. Be L“J and Associates (Ed ), qu0¢tion ’ |
for Cu urg] Change (Layrence, Kancab Haskel1 Iﬂbtl sticuce - ¢ ﬂ
Press, 19410 J : |

1

381 1degard THompson and. AuJociates (Ed.), Education |
. for Cross--Cultural 'nylgpmenf (Lawrence, Kansas: _/ﬁgielL . .
. 1nsbftvte Pre"s, @Eyy- o

Lo e

‘ * ‘ : 3 8 -‘
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The assumed hase of the writings was that the. readers, the’

personnel of the Education B"anch, Had llttlc knowledge
of some’ of the basic aspects of Indlan societies and
persona;itxes. Fuuoation for Act ion (Cha pter Two) is

" entitled, “Culture.: Bac&rround for I dearning,?l

and

Fducation Tor Culturzl Change (Chaptzr Three)his entitled,

"Unaersuanc*ng Caltural D;xferences."z Both Chaptéfs

.-/
. ~

1contaived articles written by. social scientiots, mostly
anthv po’oaiqts, and the topics dealt with were unlcuely
Amsrican Indian. uome of g¥e titles listcd aré- "Vhltes
Argn't'So Far Ahead," "OnlJ One Right Wav’"‘"ngago,Chiid,
: Tréining?" "The Gr eai God Time," "Laziness," and "Kinship .
_Is Important.'. A1l of these twt1eg imply a pote éntial

prchem that m;ght €X|ot between an Indnan child and a non-

-~

2

Indian teacher. Tihkse artlclea, pub110hed at various tiftes

oatween 1956 and 1952, reflecf the continued intercst in

mePOVLﬂb tha relakionship between the child and the

- b

‘teacher. ‘ )

Thera was & chango -n the pol*t¢cal part ies in
powéhvin 1952 and the pol;cy of she Federal governmént

.changed regardlng the eduvcation of Indian chi Jdren. Thiis

'vhangp can he seen im the third volume of Indlan Education,

Fduvcatlon fap Cross=Culfural Enrxchmenu. mhe chapters

. -
v P

<

. Beatty, Edfcation for Acticn, pp. 33-69:

zﬁeatty, Education for Cultural Change, pp. 83-92.

o oot 39
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written by anthropologists for teazchers wuere dropoed
completely anduyne only chapter neading related to the
spenial characteris\}cs of the Inoian ch*ld refers to .
teaching English to Indlan children. 1 This volume

enohaoiqu classroom techoione and educauion methodology

It aJoo re flect°~ somewhat genteel attitude which i3 —
ewphasizcd by its obvious om-selo\ of}Iﬁdian specific conteﬁgfi'
It would be difflﬂult to PXIIa“ﬂ this apnarcnt change gnd.

-one must be.satls ed wxfh the fanL tha* the litcrature—

1

dO&o reilect a sign

icaut hlft in po]icJ regardinb uhc

-bas;c TEldt‘Onath between thb child and the teacher. Of -
course, this pertalncd upecxfical]y to Federally operated
schooLs. There was praoticallv no 11terature darlng thc
time- 1030 © o 1960 uhlch dascnssed Amertcan Indlans in

public schools. This type of discu531on'ha3‘emerged,

. primarily during the decade of the 1960‘3.

Adams mentioned in her book oome of the special N
. 3

2 . . %
reguirements needed in the Indxan c*assroom. Reference was T,

nade to summer inservice training sessions nelg for teachers.

She ,provided a description of .the summer inservice. training , .
> <P, : . & |

school curyicﬁlum:

A The catvalogue “of the elghtb session |
- in 1644 affirms the enrichment of the
¢ program and tihe success of the unique
undertaking. Forty-three practical and
! ) gcademic courses were mlassjfwed vnder . the

L011nwjng hewdln?"'~ Subject Matter for'
) »/ B

e st

lTkompson, Education for Cross~Cultural Enrlchment,

O
e




Teachers and Puoils, Orlentation and
. Integration, and Miscellaneous
Opporuunities Some of the backgroumnd -
" courses were: listed as American Indian
History, the .Conservation of Indian - . .
Resources, and the. Day School aswa Center
of Local Dem ocracy.l -,

* .  The effectiveness of the tra;ning programs and the general

efforts to inprove the Paiationohlp between the child and

T ) the teacher were-never determined. Nonetheless, the

training sesglons as described by Adams vere dropped in

1992 and thocc policies reflected in Thonpuon s Education

o

for Cross-Cultu 2l Eprﬁchment were adopted Apparentlj,

-

" accurately determining effectiveness of pollcies and

v

'phactices'before changing them has never been a part of
B - . . \\'

-

the schooling of Indians. ' ‘ ' Y

Zintu, in a recent ed1+ion of his book Ideptifiedtt,

kY

middle ~class "haracter stics of teachérs and related them \

-

to the;gmar" teristice of Southwe tern,;;dian children
,/ %;*
and Mexican-ﬂﬁerlcans.z Teacher cn°racteristic° that have
. N -
o a middln-clas " base, Qeﬁe givcn uigniflcant discuUSion.

Qpccifically the mié&le-class teacher characteris tics

P » 5 -
-

were:
’ 1. Achievement and early succes ) ) .
R 2. Vork for "work's oake," It is "good"‘to work ',
‘ hard T
s ‘ 3. Gettin eaucated '
, 4. .Being u,ible. This incorporates self-
f oo ' discirline s2lf~control, foresight as
lpdams, American Indianiéducétion, p. 91.
) <o ,
! 2u1les V. Z;nba, qucﬁtJon AcToss Culturc" ;

(Dubuque, Towa: Kendall/ﬁunt luulish‘nr Co., lyuj),
Chaps. 3 and Ly, 41 :

K
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Sin," "Faith in Heaven After Death," and "Go Ye Into A1l

were found to be similar to those of the White schools.
) y d

conservatively conceived in
predestineo divine plan .
5. Shaping one's own destiny J ) : :

Additional-d, “Judeo—Christ*an" influences were” contrasted
to the non-Cnristian beliefs of the Indians of the

Southwost. Such belieis as "The Doctrine of Original

L3

the trld and Preach the .Gospel," wereumentioned as being
especially ﬂoruhy of concern. 1t according to Zintz, .

was from these Judeo-Christianzbeliefs that nuch of the
H
;

lack of communrication betveen a teacher and an Indian _;‘ .
- child- emaudtfd.z 3
v The U.S. Office ofywducation In 1its enoyolooedic
& ‘& 2y

svady of the education of the dioadvanteged whilé focusing
L ,

. attention on the Negro, 1ncluded other ninorities. This

study found that other minoyities had $chools and charac-

. ) i ) )
teristics similar to those of the Yihitez. -However, they

'dld find thet there were tegachers of othenaminorities Qho_

»

would prefer to be teaching‘%hiteuchild?en as contrasted
to the minoritv children they faced daily. In this

respect, the teacher cnaractepistics of Lne Indian schools °
3.

f
e

=, - - : ; v
17intz, Education Acr03° Cultures, p. 88.

ZIbid., p. 88 and pp- 51-98.

3James S, Cbleman, Eoutlity of qucation Onoortunitx
(Vashington: Government Prinfing Office; U.S. Office of e
Educattlon, Ho. OL—3d00], 1966), PP 212 213.
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Sol Tax of the Anthropology Department of the

V2

H.Upiversity gf Chicago. said fhag tne Aﬁgriqan.Iﬁ@ian doqé
not want to assiﬁilate and become a part of the social
fabric of Amsrica. According to Tax, the Indian wants to
" retain his Tndianness.’ :Iq'Qursufhg this thesis further,
) tﬁe Quéstion arises coqéerning the fact of eq&élity or .
sameness of characteristics between qudols for Vhite
childéen and schools -for Indian children: Should schools
fo# Indian children be thefsamé.as schools fop'ﬂhité children?

% In a more recent article, Tax, in company with an

- .

Indian researclier, reported on 2 projécﬁ based on the .
Cherckee of castern Qizlahoma. They- concluded by stating

> that the contémpopaéy Indians no longer. espoused the value

of educaticn, something which was nanded -to them by fthe

Wnite community. Rather: ‘
N & N
. - low the ycung men whe have worked on
' educztional projects would not say education.
’ _is the solution to the Indian ills. ‘They
are not interested in education for Indians .
o ] vwhich has been devised by a profession .
, o outside and imposed on Indians; but they . \

ape very much interested in education for i \\ .

Indians which involves iIndian bistory,
language , and tvaditions. and which might be
developed out of Indian culture and saciety.

Herein was found a discussion by an Indian (Thomas) of

) - 1

. lgo1 Tax, "Group Identity and tducating phé
Disadvantaged" (from Language programs for the Disadvantaged,

. Champaign, illinois, Maticnal council of Teachers of
Englishy 1965), pp. 204-215. )

2501 Pax and Robert K. Thomas, "Education. 'Fer'
fmerican Indians Threat or Promise?" (From the Florida
FI, Reporter, Séring/ﬂummcri“1969), pp. 17-18. :
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middle-class values as these values Wwere related to the
life-styles of American Indlans. -

-—p\ . Vi
Teaching hnglish to Indians is an area in which

;" much has taken, place and’ from which recommendations and
—stipulations concerning teacher preparation and needs may

: be found. The "”eacning English to Jon-English Speakers" )
survey conducted by Harold‘B. Allen"fbr tne National Council
5r Tsnchers of English,hasya Reéuliar impo}tancg_for -
séhooliné Inéian children. Tie connera§ion of personnel.

";in Indian schools was.so'great andecomplete that the author

was - concorned that the results would be skewed in favor S \

N of th° Indian child, a aﬂfinite nunoricai minority among ’

l, ’ 'minorities. ¥hat the aurvey reported about’ the national

"scene had special pertinence for lpdiﬁn education,

, o )
x\v . - especlally Havajo since this was the area from which much -~

of the survey data was gleaneé.l

The survay pointed odt that’teacheré in the

Aem wea tarem A

United 3tz teo who taub it in a schoo1 where Engiish was a

"

second 1an"uaf‘c did °o without benefit of opecial instruc-

!

Aamale e

tion in la guagr(s) ”ho part oﬁ the survey concerned
with proolens of thne §chool/c0mnunity rezported problems

ranked by teaehgrs in descend;ng order: i
. o :

°/ ’ . ¢

»— o L. '.:1 ¢

; §%-3 : N e
/ T Tus

lyarold B. Allen, TENES, A Survey of Teaching ,
English to Non-English Speakers in the Uiited States | )

(Champaign, llliHOJS National Council of ieavherg of

English, 19 66), ¢ Te

’

L

/

/
/
/
/
1

i
I
i
3
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Culturally deprived énvironments of students ) o
Disruptive family environment of students . ) .
- Negative pzarental attitudes toward education
Lack of student motivation (conflict with .

" other educational goals, etc.) '
Negative community attitudes toward .

"~ non-English speakers .
Special problems other than those common

to TEMES1 . :

&0

N It. was significant thaé the teachérs thought the baékgfounds
- - . of uhe students to be an echational probiem( Apparently;
- "Indianness" waé.not.yiewed by the eduéator as a useful
educational charaGteristic. . |
The Center for Applied Linguistics was contracted
by the Bureau of Indian Affairs to do a sﬁrveyvof?teaching
Engiisb fo,Indian children’ who atténded brimarilyy
d ‘Federally operated schools. A few public séhools'were:
.included in the survey. Cém&ent was made 1n'tﬁg report -

which referred specifically to problems teachers had in

their work. ¥First, without saying so outright, the report
. accepted as axiometic {hat, generally &peaking, American

educators have not been successful in teaching English to’

» + B fe v
American.Indians. If this were not the case, the Bureauw -

would:not hayexaéked for the. study in'the'first place.

=

Second, the review team, which consisted of four well
knéwd authorities in the field, found that the teachers

did not think the students highly motivated to learn Engiish.-'

¢ —

_ . 1pilen, “TENES, A Survey of Teaching English to
‘Non-English Speakers in ttr2 United States, p. 61,

i
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It was likewise reported that the teachers thought it“
necessary to turn- their classrooms into’ small replicas

of noh-Indian Ameficq in order to provide adequate
“éxpériences" for the chiloronAto learn. After toese
adeqﬁate exper;encos the children would have oomgthing to

which the Englisnh being taught them in the classroom could

be'r=1ated. ”hé report reflected'the findings of the TENES'

rﬂporf cited above, in this respect.l

. Tne uection of the report eﬂtitled "Culturalﬂ
Backgroun*" cont“inpd a @iscussion of some oP the moro
' pértinént'aspects of the cross-cultunal situation and

pre°ented the notion -of "styles of learning" as being

esuccinllj noteworthy for Inoian eoucation. The recommern ida-

taons of tine study placed em pasis on ‘the "Pre aration
o . v M >

Recruitment, and Retraining of Personnel." '1€'is

intereotin* to note, arain, the call to "professiona?jze
the teachers of Indians. uro;es ionalization in the
repovt ounded similar to the Deriam survey- of 1928 as 1t

v
4 (]

perscribed d;ffcrnnt ‘breUJnably hlgher, salary scale

_mihimum<qualiftcations for staff; and retraining of existing

4

tﬂff- .The difference batveen thée 1967 recommendations

of uh° Centpﬂ for App11eo Linguisticc and those of 1928

were that theafcrﬂcr ag referring to college education.

?ne Center for Apolied Linvui,tics found that after forty

of Trazching Engiish to American Indians" . (Uoshington, D.C.:

T /
. lsirarpi Ohannessian, "The Study of thc Problems
Center for Applied LGgulotivs, 1967), pu 10-14,

/ae o
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- Indfan children.

situation conderned the Navajo and was done by the -

L Y

35

years of recommendations regarding the training of teachers’

R i
to teach Indian children, the fact remained that teachers

sti1ll were not. properly trained:to deal effectively with

- l ] L

The. most recenﬁ evaluation of the language learhing

-
»

profescicnal organization, Teaching Engllish to Speakers

of Othsr Languay:s (TESOL). This. group.of noted -~

authoritlics,had the fpliowing'as a first of a serles of

five recommendations:

#iore, .and regular, teacher education 1is

clearly essantial. There are too .many.

teachers who do not uriderstand the basic

principles of ESL methodology and have

too 1little conception of how ESL materials -
Fries-Rojas or wharever—— can be adapted

to meet @ specific teéching situation.2

The recommendation continued by discussing thé ineffectiveness

of short-term workshops and called for more and better

quality of. demonstraticn inservice programs. Demonstration

was emphasizsd as the best method of inservice training

English pedagogy.
When the éighty—third Congress of the United Stéte;

°d6pted Terminzbion as.a policy it represented the first

’

=

o American Indians," pp. 22-243 p. 23.
/

. ) 10hannessian, #fhe Study of.the Problems of |
Teacniry English €

2
David P. Harris, "Report of the Evaluatlon of

“English as a Second. Language Programs 1in Navajo Area

Sehools' (Washington, D.C.: Teachers of English to Speakers
of Other Larguages, July 1970), p. 16.

) .47 .
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,basic change in Indian Affairs inh over a century. Soon
thereafter the ?und for the Republic established a commission

"to study 1its nffects. The published report contained a

. speciel characteristics- of the Indian child and the under-

_supoortinr Indian culture, establishcd unique differences

;"-'-\-

’conditﬂono compalable to those of the public ;chool

. work year arrangement -as conuraetcd to° the public school -

T ' 36

- " - -
rd

-

chaptor on eincation wnich continued to describe the

sta dings required of the enterprioc. It said that
Indian children did'not-uncerstand the English language T

in the majority of instances and this, along with the

between tne cniJa and the <ehool. These differences:
'—s-..

vere . similar “to others that have been described by Zintz ) .
above:. Tne rcpor“ continueo by sajing that Termination,
thau io; ceasing services to Indians and shifting . ' .

educgtion 1 respon 71*ty to the public "schools, was not

-

a suceess in many instances. It top, made reaommendations )

- 5 * . ’ i o * ’
for special teacher tralning progras and for teaching

[¥3

teacheru. The conditions cited pertain primarily to - N

salaries .and sci:ool year contracts.' Teachers in Federal

schools are. civil ser anto and work under a twelve'monbh

configuration of nine or ten months.1

g - - .

The apove report, and others, have pointed up'tne .

differences that exist between schools, the non~Ind1an .

/

Y4

:Milli?n f. Brophy and Sopnie ﬂberle, The Indian,
America's Unfinished Business (Norman. University of

o ——— = oo~

Okl ‘homa Press, 1965), pp. 138~ 158 and pp. 15%4-158.

8
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society 'of which they are an i

’cuytures.

/
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ntegral part, and‘indiant

One attempt has been made to place thése

‘kdﬂfferences

in an underetandabxe cross-cultural §ocia1

/ . N
science st“ucture.

/pedavopy, the basic purpose of wh
./ framevork for improving.
/ ,culturally different student.

anthrogpology to make poinus,

differences appeare ed simllar to those already mentdoned.

content~and/or skills.

Burger developed a handbook in ethno-~
ich:was to define a'usable
the school situation for the
Examples were taken from "

}
and attempts to explain the !

The pandbook suggested the identiflcation of different

patterns,

to teach social studies and

1
mathemaglics.™

between Indlan

A dif

‘students,

Abt Associates were centracted b
Affairs
des ign for rc“ool opcrations.

thirty schools and si

.

’continental nited States and,Alasxa.

to d

and parents., ¥

evelop &

then, the use of’ them to teach dififerent
An Indian pattern might be uoed

é an Anglo pattern to teach

-

rent analy*is of the problems existing

and Lne schools, or, between teachers,

sas produced by Abt Assoclates.
y the Bureau of Indian
system analysis- -cost effectiveneos
+In the couroc oT'the project
X rﬂservetion"’"ere visited jn the

Their discussion

«

1Henry G. Burger, Ethno~Pedagogy:

Cultural %ensltlv;tl,
Cu;turaT"Teachjnﬁ 7By Fitting ERpuic Patterns

.

A Manual in'-
[o 3~

WLth Techniques for lmproving Cross
(A]buauerque.

S

* Southwestern cmoperatrve

4

P

e R

Educational Laboratorys, 19568).

49 .
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* . of the importance, of the development of educational objec-

tives indicated the crucial role obJectives could play

in develobing a scientific'school operation* ‘The educational

©

obiectives developed in their sample, study reflected in

&

'more'detai; some apparent confliotsg Seventy—five percent
-of the students °pec*f*eally stated that they wénted to

attend a2 repular, four—year college. On the other hand

rd

thez teachers thought the, educationa1 objectives to be
"socia lizat*on" and "citizen>nio. The parents were
somevhere .between the twe. . Thouwh their findings do not
corresoo”d to those ﬂlreadj c1ted Mhlch refe; to cultural

vdifferen ces, they did identify rather clear‘y what could

-have been a c¢onflict of oasic purposé of eduoation,'and.
,."ﬂ one' ibout wnicn the teachers vere apparently unaware.1 ¢
The Congress nas Trom time to time deveoted
seffort to determine nhat'sﬁould nappen in schools operated

»
o2

for Amarican Indlaﬂ ‘Perhaps the most recent report
‘concernlng the suojcct was the so—called Lenneay report
L . on Indian education., The content and findings wvere
géherally condeénatory of the BIA and of public schoo;s

e .
,enrollxn" Indian ch;ldren. Finding 1V stated, "The’ qua’l ty.

we——

and{efféctiveness of instruction in BIA schools Is wery

.

v

o
< -

. - 1Clarlr Ebt, Svstem Analysis, Program Development,
and  Cost-Effe ~t%vene"1 Mode \ing of Indian Ecducation
Tbavbr1d$o,,ﬁass. oL A>aocratos, r9euy, vol. I, pp. 1l1l-
13 and p. 8. 2
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_unsatisfactory." Without qualification it stated that

the pninary cause of lack of-achievement was inadequac§
of’instruction. There was no reference to a cultural
‘conflict between teachera, though there was a’ recommendation
for b*lin*ual edunation and Recommendation Number ?ourteen
oé/led for the developmenf oi culturallf sensitive
'materials, the training of native teachers, and the
prcmotion of teaching as a career among Ind»i—an.youth..é

This review of the literature of the speciai-taek’
of sqhodiing Indian children indicgted that all autherities
would agree¢ that the challenge is undsuai. Most 'dis‘cussed~
the task in terme of the reiative differences between‘
the sehool as.e soclal institu ition and tne Indian chiid

as a member 6f the Indian society. There was general

'y * . - - B B .
agreement that the conventional teacher training program.

-
Ol

of a college or university wac inadequate and should be
‘snpnlemented. ¥et, co npl ion of a teacner training o
prog am wae recommended as a prerequlisite for employment-
! < as‘a teacher of Indian chi1dven. Professionalism’was
repeated time and again as the goal for teechefe. This
miéhq'aisq imply the other side of the situatien, that
teachers in bast_times frequently have not met minimal

4

T . 4
P . =

T

“

-

U.S. Senate ReportiNo. 910501, Indian Education:
A National Tragedy -- A National Challenge (Washington.
* Government Printing Oifice, 1909), p. 101.

-

Ibid., p. 116. - .
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férﬁai requireménfs for teaching pesitions. HMany iﬁaividua}s .
and groups“have beén writing about-whéf needed to be done, |
with aﬁd for teachers of Indian children. Héweyer;.aétual
results or data yere.in evidénpe‘éonceyniné}impléméﬁting

]

recomaendations which dealt specifidally vith the cultural

drfferences that characterized the rélationship‘bétwéen

the teacher- and the_chifd.

Characteristics of the Indian S%udent

E
-4

This section hi;l deal with the literature that‘~

describes characteristics of Indian students. It will .-
. . _

wbriefly cover some -of the genfral demographic data; -

-

- summarize the situation regarding school achievement; review

' basic $§udiés relative to the intelligence of Indiaﬁ

children; and discuss research regarding.the self-concept
of Indian students. -

Aurbach and Fuchs réported in a récent study that
the general population of American Indlans 53 a youthful
’ one. Thefe'we;é no significaﬁt;dembgrgphib differences
‘betﬁegn sexes. The avérage Indian wag‘eleven years of age
in 1960. The birth ratcvfor Indians was twice_that of )
the nation as a whole énd the mortality rate was twenty-
eigﬁt pqrcenﬁagé points higher than that for the general "
population. There was, in general,:a'lpw 1ife expectancy

, ,
for Indians. +It has already been pointed out in the brief

"'historicai sketch of Nayajé education that échools have only

. o 52 \\

-3
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recehtdy been'accepted and wanted among the Ngvajo. This

- _jacf'was confirmed as the educational level og adult Ipdians
finﬁsﬁg %Eyfhwest was bgloﬁ that of Inéians in other regiopé » "
of’%h; Uﬁ%ted‘Stateé., in éhis.réspécp: Indian youth in |
gengrai-ef&\now in the  process of.atténding school more i
_ and lqngef\é@an has heretofore been the case.” Rural -
" Indians tcn&\so be yoyhgér than drban_In@Aans and the
‘ ‘7i"f6rme?»ﬁaveAm$§? formal education tﬁanrtﬁe iattér.l ‘
Generally sbeakiné;Aﬁhé aéhiéveméﬁt-of Indian ~ E'
children wa§/de$cribéa by Aurbach and Fuchs: |
- .Thq/differenéaAbetween Trndian and white *“%;; ’
) : children who have attained expected-grade L
u leyel also increased considerably as the L
o . children get older (Table ¢). At age 7,

‘the proportion of Indlan children below
_the expected grade was 14 percent greater
thdn of white children of the same age.
By age 13 this difference had increased to .
26" percent, and-by age 17 to 37 percent. - A
At age © less than 6 percent of the white . -

children weré ‘two years behind as compared
to 21 'perceny of the Indian children.
While by age 17, the proportion of white |
.children who are two years below the expected
‘grade leyel was still below 13 percent, the
- ~ proportio of Indian ycung people had
L ‘ Jumped to\over 40 percent. The proportion
: of black ehildren who have reached grade 12 -,
by. age 17 ig almost twice as great as those '
of Iﬁdiahs.ﬁ\ S ’ )

.

o

v

. " Yerbert A. Aulbach’andf@stelgé Fuchs, "The Status
- of American Indian Education® (An Interim Report of the
National Stuay of American Indian Education, 'University
Part, Pennsylvania, The ennsylvania State University,
1976), pp. 28-38. , o .-
7 . ' £

- . 21:239-.’ p. 37, \,\- - ” ;,/ C
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. Conclusions similar to this may be found in aimost.

'every ach‘evement test research regarding Indian children <

that has. been completed dunindrghe past thirty years.

The results. were first reported by the .BIA which was

[E VU

anxious to show thut the education progran developed by
Commissioner Colller and Eaucation Director Beatty were ' —
. producing measurable results. Three studies spanning T .;
fifteen ycar period vere made in order to determine achieve-
ment .- Pcterspnl made the first one, I\nderson2 the second
and Coombs the tn*rd 3 A11 three reported the lag in
,achievement of Indlan children but Coonbﬁ“wao—the most
comprehenolve and is the one most often c1ted
Poombs found that ai"cross—over" phenemenon
occuﬁred as the child progressed in uchool Whiu in
effect meant that*the Indian child was. fairly close to
national test norus at the primary and early years in

school. - But,. by the tine the child fjniched hign school-

ther° vere as report bove by Auxbach and»Fuchs, forty
e\

-

‘\\ .
perceno 01 them who atfage~§eventeen were two years below '
4 b * > ) .

‘: \ . T o - -':-.
lshailer Peterscn, How Well ‘Are Tndlan Children f
Fducated (Lawrence. KanSas HaskciL\lnutltute Print Shop, .

USBIA, 1948) A 3

" K 2yenmeth Anderson, et. al., The Educational .
Achinvemenf of Indian Children (Lawrence, Kansas: Haskell

T -

Institute Print “hop, USBLA, 1953).. . ® . L g
\W\, . ' 3L. Madison COOMbS,ICU ‘fhe Indian ‘Child Goes N
., to School: A Study of Interraclal Diffe"enceo (Lawrence,

’ 54 =

i
i

Kansas-« Hdbyell institute Print Shop), USBIA, 1958). . . Q'}f
i
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grade level in achieyement.. There were two other findihgs

d reported by Coombs: (1) those studenus who were by blood

%
Erd

R quantunm full- vloods did poornr than those who had less

Indian blood; and. £2) th° hierarchy of schools by

< ’ i
.achievement test results were as fOIIOWs: 1,
1. Unite pupils in 'public schools s
2. Tndian pup;ls in public schools
.3. ndian pupils in- Federal schools -
4, Indian pupils in’ ﬂi sion schools?! '

e N

-

The writers were care;ul to point .out that blood quantum

was not considercd a.p"Pdictor of achievement, even though

3

thlis was & stwong“rnlationshlp uhgt appearcd througnout
the study. Likewise, thej 2lso. rcported ‘that full— loods.
‘saokn their trlba1 language in the homes and that in

addltlon to blood quantum, this fact was also to be taken

[ 4

1nto con51oerat101.
T The /above citeq ,tudv did not include Navajo

» z

children in th p”ojnc oopulatxou and only progections
and.condecturef may pe wade for this period in tim@ :,5
The most recant, conovehensive dchievement study
- reported oata 7 Elar to that f‘ound by others. Tne " South-
Y ";est Educational Labor ory in Alhuqup*oue was contracted
\"_ to do the 1atést oﬁrt of %the acnxevement test studies
% started in the forties. This study was a 1ou51tud1na; cné

ceverﬂng ‘the schoo1 years 196667 4nd 19 67 -68. ' The report

-
. N /

':‘JQ wa '

lCoc,mbs, et. al., The Indian’Child Goes to Sch001'
A Study of. lnuerraclal Diiferences, p. 30; p. 63 and p. .,

*

\
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said: | . . .
Again, it is evident that academic
achievement is progressive from grade 9 )
through grade 12 but not comparable with i
national rorms. For example, Indian , ..
students are about one year retarded )
-academically, as measured by thg tctal . -
battery score, when they eriter ninth . T
- grade, put are about twc and one-half
years .retarded when. about to graduate
- from high school.s. C : : . ;

It'should also be noted that Coleman had an achiévement .
féctor in his study of'minoriéy education inAAmerica. He ‘
repor?ed that the ordery of scoré§ fof'the study was:
Whife,ﬁOriehtals, Americén Indiagsl Mexican;Americans,
Puerto ‘Ricans, and Negrbés. ‘Coleman élso:shbwea A&enican
Indian students droppiﬁg fufther and furthribéhind'
national norms the longer'ﬁhey remaihed‘in\scho'o‘l.2

Spilka complebed a study of alienation and
'achxevement—aho;g Sioux high school students ‘in which he
estabiished seven hypotheses to chéck'for.acﬁievement and ' .
motivation.3 He found a significant confirmation of the

seven nypctheses, though none. seemed strongly founded.

”

. i <
lyii11ard P. Bass, "An Analysis of Academic .
Achievement of, Indian High School Students 1in Egderﬁi and
- Pubiic Schools™ (Albuguerdue: Southwestérn Cooperative
Educational Laboratory, Inc., M%i};1969', p. 15.
., . . - ”
. 2Cole,man,\.Equality of Educatidénal Opportunity,
p. 219 and 270. R — .

’

;Zy ) ) 3 . . - ‘

. o Berniard Spilka, "Alienation and Achievement Among
Ogala. Sicux Secondary School Students," (Denver:i )
University of Venver, Psychology Department, August, 1970),

- pp. 211-L% and pp. 245-47. -
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4t was found that as school achievement

-

1ncr°ases, intelligence also increases.

For 1hstance,
“One noteworthy

finding was that no'degfee of correlation exlsted .betvéen

degree of Indian blood and -achievement. .

The achievement situation among Navajo children ‘ 4 ’

41s more problematic. Pavajo Tndlans are the 1argest o

tribe and have a.very recent mass inv01Vem°nu in schools

for their'children. ,Since few were in schoal in. the early

1950's, they were excluded from the Coombs " study Most,

achievemeht test data specifically on Navajo students has

been reported by the BIA's frea office at Windoi Rock,

Arizonz. An erxception was Zintz 1Po reported that Havajo

students viere pr tica‘l" on grade 1eve1 in reading at
the thlrd gradc and that they dropped progres .sively behind

as they continued in school 1

Perhaps the more-d turblng data viere reporved by .

the Blﬁ's'N vajo Area Office. Spell, in an in-house five

I8
" year study (1962-66) of Navajo reading scores in nine : . .

i off-r eservation poarding high schools found tnat:

v i . stude€ nus wvere entering school at an earlier age; they have

/| more years of prior schoolingy and the entry age at the

f
/ nintn grade 1eve1 remalned relatively stable during the

/
1 .
[} . . ’ . .
', f study. Howeyer, she reported thal mean reading scores
| - ’ - ‘ .

“ for the ninth grade student upon entering boarding school

R I

~ - ‘ ) " /

- e

1 . . -
Zintz, Educafbion Across cultures, pp. 1i1-42.
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in 1962 were higher than the enteriné group of 1966.1
This same finding was reported in the latest’

status report of the Navajo Area Testing Program. “This

L] . R ..
repoft gave the second grade scores which compared favorably

to the second grade scorés of two years previous, 1968.
_However, the report showed the mean® scores for the fourth
and sixth grades %o be lower in 1970 than they weré in

1963. This, tnen would conf irn the continuation of the

.‘trena --ported fi*st bJ Spell. “Tﬁz““ts3-Navado~youthn~

are, accorclng to achievement ‘test scores;—leanningwless o

English, or %t least are reading.less well in English

today than the Naﬁajo youth of eight and ten years agQ.2
Language ag a curriculum or prcblem area in

schooling fnd;an children has:received'special emphasis

.thcugh 1ittie treatment in research. 'In fact, it can be

said that more developren al wovk in the 1anguage arts

has been pe"P rme d in the past five years than, what occurred

in the previous fifty. This vas eEpec;ally the case

regarding sbecial tesﬁs of English as a second language,

¥ L

most of which pertained specifically to the Navajos.

Hopkins'reported_at a conference of psycho-linguists in

.
-

: lpapalie Spell, "Achievement Testing for Research
and Administrative ’urpoeef" (U.S. Bureau of Indian  «
Affairs, Field Technical Section, Prighan City, Uuah 1966).
(Mimeo) .

. ’ . //

2y.S. Bureau of Indian Affairs, "Status Report of
the Navajo Area Testing Pregram'y (andow Rock, Arizona,
January, 1970). (liimeo) \ e

N
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, 1967 that there was a need,'and that some work wés taking .

.0 mwe me

place in the rie%g of testing Navajo children in.English
as a second language. He réported the‘results of an

experimentzl administration of- the Test of'Eﬁglish as a

Foreign .Language (TOEFL),I TOEFL was administered to 110
. students at the Ft. Vingate High'Schobl in the Spriﬁg of
1966. Indicationsmwére that-at every grade level (nine,

" ten, elaven, twelve) there was a neced for a program in

— - 4

“"English as & second languege. In other words, there were"

——-;_-~a~suﬁsbaa%ia%~numbep~o£—§aﬁéﬁo~high—échooi—student51who

wére not fluentAnor'comfortabie with the Englishjlanguageiz ,
Since th;s first attempt to -use iOEFL with
American Inéian high school studeﬁ;slothers ﬁaﬁe reported
.similar results. Biagbhard admipnistered the test fo a
group of llavajos who were housed at the Afbuéuénque
Indian School.' He said that the results refleéted that
ﬁévéjo students, "reqdire ‘considerable study in English . .
as a second language (ESL) o éerhaps a two-semester
. ) 3

sequence of "intensive" or 'semi-intensive," ESL. . 3
q L s ! t

. . . ‘4

/
H

loaucational Testing Service, "Test of English as
a Foreilgn Language," (Princeton, New Jersey).

. . . A L .
. . 2Thon;as R. Hopkins, "Language Testing of North T
American Indians" (Language Learning, Special Issue No. 3,
August 1968), pp. IS0 - . ’ " : :

, 3j0seph D. Blanchard and Richard Reedy, "Tne
. - Relationship of a Test of English as a Second Language
to Measures of Achievement and Self-Concept in a Sample
“of .Amerizan Indian students" (A paper delivered at the - e ¢
American Psychological pssociation Convention, Miami Beach, oy
Florida, September 6, 1970). (Mimeo)

59 . : o
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-While the above special English tests have beeq’

developed and administered to high school Navajos, there

have been significant devé’opments at the elemeﬁtary level,

) Elizabeth Willink in a studv of the English language

-

behavior.bf Navajo children developed an evaluative B _}
instrunent that correlaéed well with native English speakers

and proaacea cugntlfled data in English as a second

<

languase- 1 Brlere, in a’ comprehenslve three—Jear project

-is'developinb an jnSurumnnt,at the elenentary level

isolated day schools ofeﬁlasxa and in the Navajo schools.

grades three, fou; five, and six. This test- has

includeu five iangudbe gfoups from its beglnnxng (Eskimo,

"Sioux, liavajo, Hopi, and Chocuaw) The- test hasxthree ' -

-basic pabts&,(i)vneédinc (2) llsten Ng, and (3) oral

-

‘production. The. test, in prellmlnary trials during the A

third yea?-h 5 galned favorable teacher respofses in- the
2

In the long run Briere's test and others like it

"\"D
~

‘'should help explaiq the second language problems to
teachers. This e\p7aﬂatlon seemed necessary, as Brlere,

in some orelinlna”y w0ﬂk found that there was no correla—

‘tion-between a cnild's rrades and his scores on staneardized

¥ > "
] % P

lpi1gabeth W. Willink, "A Comparison of Two

Mefhods .of Teaching English to Navajo Children," (Unpublished 5
4 Dissertation, Tucson: Unlver51ty of Arizona 1968).

/

2Eugene J. Briere "”DSUing ESL Skills Among
American Indian Children” (fnnual Round,Table Meeting on
Linguistics and Language Studies, James ([E. Alatis, Edltor,
Washlngton, D.C.: Georgetown Univer lb¥ Press, 1970),

pp. 132-42 : : : ; .,

v" /
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-

.achievehent tesfs. In other words, a chlld who scored
well on an acnievement test in English did not necessarily

make good grades. ConVersely, a child who made a good

grade in En?lisn may not, according to standardized

tests, knOJ much, 1if any, English. This was, 1in the

opinion of tnis urlter, an indicatlon that there was not . -

especial] good nor frequent communication between teachers
~

anﬂ Mavajo children even though they were in the same

’;ﬂ*-“*ciass*opm _for a considerablc number of hours each day.1

It 1s assumed- that a thorou gh knowledge of
English is necessary for achievemcnt in an American school
and, likedlae, evrdence 1nd1cates that American Indlan &
children and youth ana specifically havajo children and
youth; ﬁave:d;fficulty with™the English language. One
contricutory -factor to this problem is the fact that
no one knows exactly what language Navejo chlldren speak
at any given age. Thnrc is sone indicaulon among authorities
that the Navajo, like other American Tnd“an tr bes, are ’ ‘ ',
experiencing a language chang The study of the anlish , ;;
instruftlonal program in American Indian schools recommended
that language census research pe conducted by °the Bureau of- -

. . Tndian Affairs in order to help solve this probiem.2

Meaw cwe e

; ‘ lPhis knowledge has not been publ*shed and 1is
’ based on personal exchanges betwecn Professor Brlere and

"the autnor. -

. 20hannessian, "Problcms .of Teaching English to
Indiang,” pp. 24- 29. :

«
v mde A e e s

L. ‘
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Since then somée vork has béén started at the.University
of New Mexico under the direction of Bernard ?polsky. .
Reports- from thié project indicated that at least ninety-
five percent of the children attending schgolS';peratéd
by thé Bureazu of Indian ﬁffairs spoke only Navajo when
they entered school at the age of fivs'or six.' ]
. Intelligence testing among American Ind&ad groups
has always preseﬁted serious problems, as has-been the

case with the disadvantaged child in general. The

pultural pias of a conventional intelligence test is the .
4

' e AaEmAA Ve &

area of this problem tnat’g@ts*theumos%—atténtion 1t

is an, area of concern witn which science has apparentiy

nct been able adequately to copée with. This inadequacy

1s reflected in a ralative scercity in -the 1iterature of

ability testing of American Indiansm2 Robert Havighurst
. has probacly dcne most in the field of intélligence testing.
of American Indian children and stated: .,

. studies of the intelligence of ftndian
. children may be divided into two groups --
those reported before and after 1935. The
first group of studies tend to shov that
Indjans were 1less intelligent thanh white .

children.. The second group tended to show -

tnz.t there was no d¢ifference in average
iptelligence_between Indian and white.
children, except for suéh diffgerences as

.

_ lpernard Spolskys "Navajo HéadingvStudy" (Progress
Reports, Albuguerque, University of New Mexico, 1969-70),
No. 5. (Mimeo) - :
21,. Madison Coombs, "The Educational Disadvantage
of the American Indian skudent" (Las Cruces: New Mexico--
l 3tate University,, ERIC, learinghouse on Rural Education
©  -4n small Schools (CRESS),\July 1970), p. 83.

R . .62
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were explainable on the_basié of cultural

differences.-

k]

-One of the negative coqtribﬁtions of intelligence tests .
concérnédféhe iéterb;etation'of them aé an aqcuratei
reflection of intelligence of Indian children. Vithout
considération of cuitural—language differences, a literal
ipterpret@tioncwould reflect what wasireported~priér fo
1935 and could have an unusual eéffect on the teacher— |
pupil ?elatioqship. This has beeg'seep during the pérsonal

experiences of this writer who spént considerable time at

“one school trying to corvince school personnel,-especially

[NV AL S N A Sl it Bl

4,

: : : . _ .
pava-profeSsional Tndian dormitory aides, that the students
had normal- intzlligence.

Papers f{rom & conference on "Styles of Learning

i

.Among American indians," reported that:

Glen Nimchit ~of the Far Western Laboratory
said (persdnal,communication, 1968) it~
was his impression that Indian children
-arrive at school Swithout general cognitive
disadvantages of children in‘urban slums.

’ /.
The .authors categorized learning in Indian children into

"the folTowing areas: pre=schools; learning by looking;

valus confliets; socialization~patgérns; styles of'Iearning, '

cultural values, and’ Indian education. -The paper did not

1pobert - J. Havighurst, "Education Among American.
Imdians: Individual and Cultural Aspects (The “Annals,
Vol. 311 [May }957]), p. 110. , o ]

. . “ . .
- 2¢ourtney B. Cazden and Vera P. John, "Learning in
American Indian Childrent (From Styles of Learning Among

American Indians, An Qutline for Research, dashington, D.C.:,

Center ror Applied Liaguistics, 1968), p. 2.

.- 63
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- deal with a definition of the term "styleé,of_learning“

, 52 .

—

1 ,

and chose to give examples from the literature of what could

{

I A B et <
comprise such & style. For instance, the discussion

¥

concerning language said:
. . A _
‘Five other aspects of learning through | .
language may be important in the .
education .of Indian children: cognitive
-implications of syntax or semantic struc- .
ture of the child's native language; cegni-
tive effects of various forms of bllinghalism;.
developméntal retardation in the child’'s
native language;. sociqlin@uistic,interference
petween patterns and functions ot ¢ommuni-
cation at home and at school the -art of
stopy telling. :

el

[ e ettt

One important contribution of the paper was a reView of

the 1iterature which discuscsed hoi Indian children. learned

in their native cultures: It suggested that Indian

children, close to nature, developed visual imagery. and

perspective o a high degree and reflected high scores on

-

the Draw-A-Man (DAM), test. This same cong¢lusion was

i

réflected in research studies of ‘twdnty-five years ago and

again with the National study of American Indian Education.

Indian children do well and reflect average to above

~Indian Education, 1970).

~ .

: f
average scores .on the DAM.2 Perhaps this 1s one of the

few reliable culture-fair instruments in ability testihgw .

1Ca_zden and John; "Learning in American Indian
Children," p. 13 and p. 6.
~ . /
2Kay Levensky, "The Performabce of American Indian
hildren on the Draw~A-Man Test! (Chicago: University of
Chi.cago, A Reporit of the National Study of American..
(Mimeo)
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educatovs were reflected in the Navajo Area s testing
[+~ report. The Ceatral office of the Buyeau of Indian Affairs
cont”acted 4ith two consulting firms for testing services.

. TheNpersonnel pf the firms wvere 1nexperienced with .
- * . s , v

Indian children znd, regarding ability testing, repeated h ' 5

- . " » ) 5 3 *
y The'frustra“ons ability testing presents to o
|
: | . i
‘test a dninlstr tions that were reported in research FWenty " : f

A

and thirty years ago as b°1ng lim1ted in their applica-

o

bility. Perhaps this was a cIassic example of a government.

agency contracuing for services only to learn that the -

agency itself lnows more about what to do than.do-the e
24 5 3C mor ] . —

1
consu‘tanto.* ) .

bt

Another area.of the education of Amnrican IndLanu ' ‘ .
! . :

.that has received much recent attention pertained to the

&
+

some 1nstanceo, au»ho;ifies have

A

self~concept. In
K * discussed failure of Ipdvans in school in terms of a

lagging self-concept. However, research in the fleld,ln e

~less convinc;ng than some commentators would lead one to
think. Coombs relauedAstud1es of the self—concept to : ) s
-‘ lﬁﬂnaulon and 01teo the Coleman reporc as dcscrjbinv the
American Indlan as the "most 3ntegwated" of the var;ous B

] " .
- . minority groups included in the study.2 He cqmmented .
, _ ” . .
« S

furtpher: he T ) .
\ ‘ - ’ .
/S .

. ., Lly.s. -Bureau of Indian Affairu, "Status Report of ,
Pavajo lestlnv Program," np ld«25 s L S

2Coombs "Edncational Dis advanbage of TndLan
;" pp. 57-58. :

S 1 udent
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In all of this consideration of self-

concept, no one seems to have noted that

it has bLeen pointed out Y'epeatedly that
’ self-dsprecation of one's importance: as
- , ".an individual is- part of Indian culture.

)

Paxton in a study involving the student population
of Sherman Institute, a BIA school, developed a 1ist of '
fifty self;reference statements to measure the self-

o~

.concept.2 Five tribes were included in a sample of 11

students: The composite sélf-concept derived from the

-ZQ .

study consisted of seven positive and threé negative

The Navajo wenevincluded'in the study and will be.covered ;

P "statements: i - ‘ . i
1. Positive -- I do not run away from my problerms.
I like peonle.; .
, I.am glad I am an Indian.
. I want to improve myself.
» Tt is not like me to wish I.were
not born. . .
o + I feel that my family likes me. ‘ -
" I thihk my friends do. not get me L :
. into trouble. oLy
2., Negative.—— I am not smart. :
. . I am not important. :
- o : I feel the other person doesn't . !
. . o like me when I am on a- date.3 ’ -

'later in tne discussion of the self-concept. ) i
‘Bryde, in a study of Sioux adolescent high school ';,

“students, used the Minnesota Multiphasic Personality

I
i A . . .

| ; lcoombs, "Educa*ional Disadvantage of Indian .
“‘Students, p. 57. - ) - ) . . . :

2Gabe Paxton, "A Study of the” Composite -Self- :
Concept of the Southwestern Indian Adolescent" (Indian o |
Education, uupplementai Issue No. 429 S, February 15, o
1966, GSBIA)- §

3Ibid.. p. 9. S B L

66 - ’ o
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‘Invéntory (MMPI)and concluded. that %he/a}ienation of

(R
" eeevs G et m—— et e ot

‘Sioux stydents-was more'pronbuﬁced than that of their

White coqnterpa%tsu He found the emerging Indian ' ' ,

2

ﬁérsonality proﬂile.to bé characterized ﬁ& rejection,

anxiety, alienation and depres-sion.1 ] ' VS

Bass investigated tem concepts in his achievement .

] -~

-study'éﬁd found:

" Indian §tudents were quite optimistic about o G

their- future,. since they rated the ‘o . S ;

concept, MY FUTURE, fourth highest on . .o ’

- the Cognitive Evaluation factor and third ° ] .

2 _highest-en-—each-of--the other factors. 5 o

. HoWwever, a low self-concept is indicated .

by the low scores on MYSELF AS A PERSON, .

which is rated next to last on all four o : o
factors. The conc¢ept, gHITE MAN, scored

lowest on every factor. T .

! ’C6frigan employed the Tennessee Self-Concept Scale:‘
A . ¢ "4 .
and treated it with Statistical rigor. He found that

the Indian students’ séLf—cbnEeptsfwere significantly

_ different from those of the norming group. The most .
L] .

'important‘finding of this study wvas that: ‘ o . "
- a Thé Moral Ethical self mear score. of c
o the students from BIA school backgrounds
g was sigpificantly higher than the mean

i

k]

score of the students from public school : : ;
backgreounds. “The Morpel-Ethical Self . ) i
 was the only seXf-concept scalé score ) : -
where a‘ significant diifference between the two - .-

v ¥ . -,

L

o ljonn P. Bryde, fhs Indian Student (Vermillion: -
Dakota Press, 1970), p..53. T B LB
' 5 ' "/ .
s Bass, Academic Athievement, p. 10+« - .

-
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: . Indian $student groups was ‘found.> - . ’

A - — —a—— w4

When considering a student' s se1f~concept he recommended,
S
vy

that ‘tribal differences. be cons;dered rather than the

school from which the student came: There %as little . .

difference between Federal and public school students.2 ~ ) : .

It is 1ntereotinc to note what Paxton found to be . ‘ki,”

-

the dominant features of the Navajo“”tanent“§elf—conCEpt~“--,

- as measured by hls instrument. He'founﬁ fourteen . ;ﬁ‘:___;:;_~h
‘ 7 // N
positive and five negative eléments: !
. e e Teei— LY
Positive -- I am happy. ’ o -

am not bad. .
like people. |
am glad I am en Indlun.
like /My body./

want to improve myself’ R
it is not llke me to wish I yere not ‘-

do not run away j?om ry problems.

e B B |

< bo¥rn. . ‘o Lo .
I, feel all right. ;S R
- I like to go to church. , ’ ’

I feel my family likes me. .

I think my friends do not . get me
into trouble. ,

I am a good worker. - ’ ’ S -

It i% pot like me to feel I can't e t S
witen people yatch )

Hegative —- lfé not smart. ' : C o

: I am not important. b '
I.feel the other person doesn't 11ke
I
I

me when I ar on a &ate. . L ‘
‘ do ‘bad things. 3 C. . L
~ & . have trouble with people. ' . . o

s
N P
. .
7 .
4

1Prahcis V. Co rloan, "A Comoarloon of the Selr- )
Concept of American Indian Students from Public or Federal .
School Eacmgrounos" (Unpublished ‘Ed.D. Dissertation, S
wa”hznrton, b.C. George Washinﬂtonjbnuver sity, 1970),

p- 130 , _ ' . ‘
- . ) ¢ . S
21pid., p. 122. - o .o |

3Paxton, "Coﬁpbsito Self-Concept," pp. 9-10.

-

. 68 , | —
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-

Self-concept rgsearcn tends to confuse rather’thaﬁ
to clarify. y Paxton's elements contain contradictions
such as "I am not bad" and "I do bad things. Corrigan . = -

£9nnd sbm® a5 significant dﬂ”ferences oetween Indian high

school students and the norming group. Spilka reported L

some ambivilances as there were no exceptionally strong = . o
confirmations of his wmariables. Coleman found the Ifdian *

students .more integrated théﬁ.other minorities. Perhaps
7. the meer*np lies in an Indian nropeﬁéity to eccept botﬁ
good‘ana bad or»conuradlctlono as normal circumstance
’ refaro_gg_ﬁhc human DOPSOHdl’tJ, as contrasted to the

puritan-who would re;lect’righteousness, or the middle- --

class individual who would be loath to express self-criti-

-~

cisn. : : - *
- ]

. TherTeachers of Indian. Children

& ..

0

. Tt has already been mentioned that, considering

_the key'role teachers play in the education of American

s e e,

Indlanu, there is relatively little reSearch pertaining to

-

gtnem. In a discussi 01 of the résoarcn on teachers, Berry

gave three main sub- alvisiovs whlch reflected what hau %

been done.

and (3) a# reness.l . Much of the literature described

situationa Vﬁnreln uhe teacher vas unaware of the real
}: B / ; :

1
Berry, Indian Educatiori Review of the Literature,

:pp. 37- 39

”

ERIC [ . 69 I

They were: (1) Darochiallsm, (2) p*ejudice, L,




) teachers of Indian thldren' -

There vere no knodn research projects which cla;red to

.References were made to the effect that there mig ht Be one

Indian child and in many instances failed to communicate.

Berry commented on the general quality of the

Competence, of ccurse, 1is difficult to
determine and impossible to measure. But - '
) one sus pecbs, from a reading of the litera-
" ture, -tha Tucn of the’ teaching is
uninspirea.

i measure or deal viith teacner competence.

Coombs diséussed teacher sensitivity at length

“and cited several authorgtiés who described what needed‘

to be done with teachers. Taa lens.needed—%oébé "sensitized"

e« . a
*

to the needs of Inﬁianfchildren. He likewise reaffirmed

tnat the literature regarding teachers of Indian children

LS

was néplete' tn comments describing uhe failure of the
teéchers,‘generally‘speaking, ép communicate with the -
¢B11d. He made one succinet observation that_ihrough‘it
all, there Here no récorded reéponséé ffdm teacheré.'

Coombs said that the total number of ‘teachers in the

United States who were of Tnd;an ancestry was not knowna.

B "\

or two percent, but these would be informed estlmates

The most comprehen vn compilation of demographlc

information on. teacheps came from the National Study of

3

3

= N . -
¢ -

/‘1Ibid'. , p. 38, g

7
/

‘ //?Coomba, "Eduﬂdtional Disadvantage of Indian’

Students," pp. 6&—{6

P "
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Amorican Tndizan Education. This study concludgd with. the -
finding that there were no significant differences between

‘teachers who worked for the BIA and those who-worked

for public schools. Regarding.conﬁenticnal qgalifications,

'

the teachersaof Indian children vere essentlally the same
-as thpée teaching in public gcnools unroughout tne -
-coﬁﬁtry. There were several quantified facts reported.
Sisty-five percent of the teacners in the BIA schools N . {‘
were on-indian reservations. Sixty—nine percent taugpt
.. in boarding schoo}é.A A highex percentage of Iﬁdian _ .
teaoners wvere over thirty yezarns qf age. Theé teaghing'
staff was_described as having |[0lder Indian téacﬁers,’twentye ’ P
nine percent of them were in the 50-59 ége bracket ccompared ’ f
&o‘fiftean.pcfceﬁt for the honiIndians. More young non-
Iﬁdians were entering the BT4 jand hof a co?requndiﬂg
‘percentage of ydung Indiads, This indica&éd that though
there vere more Indian.collegg graduates, they were not |
‘goin*';nto the.éeaching profession: " Pyblic schools had
fever Indian teachers while the BIA said that fifteen '
percent (258)-of its total teaching force of 1,%70 were

Indian. Tns perceﬁtage of these who were Navajo was not

known. 1
- !

?

- In reviewing the backglrounds of Indian college’
students it was found that the more. schooling the parents

- ’ . B
7/ - -
r

lAurbach and Fochs, "‘uaﬁUa of Ind;an Education,"
p. 109. Percentages and ?ener1l demographic information .
. ape taken rrom-Chapter VI, pp. 65=-85.

M - ,
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had, the more likely it-‘was that the child would want to

go-further in school. The_major;ty-of college Students _' I
- 4n the Southwest claimed to be fluent speakers of the

tribal laﬁguage. However, chls,did not seem pertinent

regarding wnether one did or did not continue in school. K

An intern;ting observation made by the study concerned‘
the fact that the collegé-student ﬁas de fécto a very ’ ;
. t . = " ]
selcct 1ﬁ§ividual. .It should be kepﬁ in mind thatrlndigns :
‘in some iqstéhces have noé acceﬁﬁed schools and that for
almost every nigh scnool graduate or student, there is
bout on2 who is r ot in .at endanca. Thercfore, Indian
teachers could not be COﬁSLdEPed typiczal for a particular
tribe.l , - :
Sowiz of the research régarding teachers has not
. been pcr-ormﬁc by nduﬂatora. Methodology varied.and in
sone cases seemed more subjective than objectlvc. One
study, which was done by anthropologists, concelnea thé
Sioux.,_Thé general research design was based on inter-
persbnal relaﬁi§nships batween the researchers and the

— _
subjeo“v.‘4kggz;ﬂiaries vere kept and conclusions viere

- pased largely on anceGOv“l vwcovas. The study painted a

— ——

N v w R

——

Lher difmal -picture of the community gchool,. the teachers

— X
. ~ ’ A

| and the communicy. The sec tion, "Phe Teachers in the

| Bureaucracy," descvlbea ‘them as belnr largely prejudiced

ahd insensitive to the needs of the ttudents. A teacher

lﬁuﬁbach and.Fuchs, "Status of Indian Education,"

o pp. 86-105. . : R i
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1

ures and procedures. were the basic curriculum.” -

They deseribed day school teachers in this manner:

Ahis group of roesearchers

Yéry few , . . actively dislike their
pupils; quite 4 few seem fond cf them;
very few respect then. At a meeting of
supervisors and principals, all

vigorously asreed with the statement

that "the Indian child muSt be made to
feel that he 1s important." But very

Tow teachers, either then or later,

in word or deed, have ever suggested that’

“4n their opinion he truly is important.

The most common atiftude 1S condescension,
sometimes kindly, often well meant, :
but zlways critical. .

Since reporting on the Sioux and discussing in

detail the schools of the BIA among the. Plains Indian,

with the Cherckse of eastern Oklanoma, a public school

situati

%

on. Dumont candidly stated:

AL the end .of the Sioux study 1t was

all too easy for us to conclude that

the educational system was near total |
failure. Like the educators-who

equated learning to ho¥ much students-:

dia or did not talks, so, tbd; did we as
social scientists evaluate the quality of”
cducation by the degreze to which teachers
did or did not ger their students to talk.
it is a common error -- perhaps one, that ©
comes pbout because of-the complex nature /
of and the g@ifficulby in dealing with cultural °*
differences when they take place in the class-
room. Conseguerftly, our understanding and

K - -
¢ e - -

trmp—

1 . ’ : .
*Murvay L. VYax, Rosalie H. Wax, and Robert V. Dumont,
Wropmal Educatiod in an Americen Indian Cowmunity’ (Sgcial
Problems, Vol. 11, spring 1964, Wo. W), pp. 117-120.

'
B

2rbid., p- 13-

s mo

was,reported Qherein the bureaucratic

have, conducted a similar study




interpretation of silence as/é student

response or directly related to thelr

being Sioux kept us from fihding out --

because we did not wnow how to ask the

right kind of questions -- whey they = ' .
used silence -and vhat they used 1t for .V

.hDumont went on tos discuss thelclassroom situation in
eastern_Oklahoma'and deseribed, in dialogue style, .the

differences between the effective and ineffective:teacher.‘

‘He stated thaﬁvthe effective»teacher;did’hot géin competence
through .training as gpp;opriafe training programs do- not :
exist. Hi; commgnts onlghe uses 6f English in the h
élassroom vere especially gétewortﬁy,‘"Laﬁgpage 1s the

mnerve center and it 1is the only means by which they can

resolve the cultuial coni’lict.'_’2

' The ianguage variable is crucial to the Navajo
speaking_child and to the teacher who must work with him.

In a further look at the TOEFL study, Blanchard stated:
Vd
Certainly, the ability to satisfy- basic’
interpersonal needs with Significant
Others in the school environment demands
cognitive and affective English language
communication skills. If we assume that
educational retardation, a low self-
concept, and skill in the English language )
. ’ are somehow interrelated’in Indian
’ students then one must assuyme that preven- .
tive and remedial approaches must address .
- each area on an affective as vell as a
cognitive level.

. ..
“ e

avms) ATems wnt W mve gy e g AR E g ey s et BT
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|

A‘MW"""'-"“*"“QlRDbeft V.. Dumont, "Learﬁing English and How to Be
Silent® (Denver: United S:2holarship” Service; Undated),
p. 2.- (Mimeo) )

21pid., p. 14.-

o S

N A

3pianchard and Reedy, "Test of English as a Second
Larnguage," p. 28. 4 :
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Stress was placed on the desirability of Navajos Iearning.

to be bilingual in the home in order to achieve maintenance

of their motner Longue as vell as to support their self-

cancept.

Adkins, in é study nf the"%eacners,working for the

BIA, fberdeen (South Dakota5 administrative region,
developed denographic data.not unliﬁg that produced by
the Hational Study o Indian Education. He found that
there wepe 14.2 percent,Indian, 15.4 percent Negro, and
_70.4 pevcnnt ¥nhite teachers in the Aberdeen Area. The

average size of thﬂ family in which the rcspondents grew .

up ranged from one to four“een and averaged slightlj less

\’D

than two. gg and one tenth percent 0f the teachers .

were raised. in »ural villages of 5060 or less. .The average
nurber of dependents per teacher was slightly less than - ‘
_pne;l The .Leachers came from twenty-four different .

states with the first five and their corresponding number

ne;ng:

.
SRIEEAS R e AR et W prrimasi b RR R SmESR AWM W

Univcrs*t/ of liorth Dako&a,'lQSS),‘pp. du 26.

South Dakota L 32 ;-
North Dakota - : 28 /o o
Minnesota 17 /
Texas 1b2
- Kensa - 10
’ H
Ji
- l » - ) . : i /, !
Roy L. Adkins, "A otydy of the Soci// Composition :
and Féucational Baclkground o uhe Indian Sergyice Teachers ;
in the Loberdeen Area in 1954-55" (unnubl;sdéd Thesds, g
i
H

Qbed p. 27.

5.




\
~ tation of this or £he other data was offered. ' '
i
|
|
|

lk. ) 6u .f

If coming from 2 small town or village can be .classified

as "Parochial,” then Berry's category of parochialism

- would be verified by this stddy. It was also found that’

éightéen~of the Indian teachers spoke their- tribal . W

-languare vhile gleﬁen of the'non—Iﬁdian teachers spoke -

a language other than Engliéh in the hpme.l ‘No interpre;

. In a study of teachers. who left employment in the

BIA Havajo Reservation, Crites found they left for
! _ ;
i . -
essentizlly sikx reasons: (1) isolation, (2) pay, (3) family
reasons, (4) poor supervision, (5) return to school, and

- - %
(6) disagreement- with curriculum. It is “interesting to

nst

“note that thisz study was concerned with teachérs' adjust-

ment to the "Indian Service® rather than te the Indian .
child and his environment.2 Thigs reminds. one of the report
. ~ -
of teacher orientation on the Sioux reservation that was

4

described by Wax, Vax, and Dumont.
!

Ulibarri-, in a stu&y desighed to determine-teacher

avareness to the cultural backgrounds of the students

found that, by and large; teachers were unaware of the

cultural differences between themselves and Mexican-American
¥

1

1

1Adﬁins, np Study of the Social Composition and .
Educational Background oi the Indian Service Teachers in ‘
the Aberdeen Area in 19%4-55," p. 30. :

/

” .

ZKenneth K. Crites, "A Study of Tecacher Turnover
on the Havajo Reservation," (Unpublished Thesis, University
of New Mexico, 1853}, p. 65: :

76
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’ ..
: and i~dianuat udEabent in the elementari\school of New

‘»

Mexico. A quoationnﬁireqand interview schedule vwére used
in the stud" Thare were. no differences betwee the
teacne”s as related to the respective minority group they
tayghp. Seven problem areas were dellneated and used as

. . '
variables in the study. These seven were:. X
' 1

1. Curricuium X . T

2. lLangudge . l

3. Intellligence Testing

§. Life-space v
5. Mot‘vaﬁlon and achievement !

6. rPersonailtJ disorlganization

7. Cu1‘ural differences

It was found thdt in all items pertaining to the problem

of curriculum therz was a general teacher unawareness.

" Also, it was found that the teachers aid .not agree jwith
J !

A s ola s - -
the practices and recommendations of educational theoris

e

[wy

ssuming curriculun and "educational theorists" to be

P4

the same, Lhis Tinding related well tq the study of*Crites
which - found that teachers left the Navajo reservation
becanse they did not agree with the curriculum.

Ulibarri also indicated that teachers were not

\".)
(o}
s

avar £ the culturally different child's inability to

deal with conventional texvbooks but reflected gensitivity
tne child's oral language problem. Petichers failed to

2

7

Yysracto UTi j "Teaeher Awarenecs of Soci07
Cuiuéval DLftere;(*‘ i i»i—cultura] Ciassrooms”
(Unpublis hed ?h. D. Di rtatjon, Uan rsity of New Mexico,

1959), p. 118. ) L

n i
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relate'oral'and writteh forms of language and considered .

them separate entities.t This is similar to the recent .

finding of the evaluﬂtion of the Navajo English as a

Se cond Lan«uzge Program which was performed by.. the TESOL

’professional org’anization.2

The item On'Ulibarri‘s fnstrument pertaining to,

1. Q. was defzactive and did not produce usable results,

which pOinuCO cut, again,, the, difiiculty usually encounteréd '

.in assessing abillty’ regarding the culturally difPerent

chilad. iuﬂ tLiPe-Space” element proouced some 1ntereut1ng
results zu*cn indicated tbat the teachers aid not find
much value in the home-bacY"rounds of the students:.

However, teachers did show a sensi ivity between the "
. : |

1 v
Ve nia s R e ronne o

"different groups or cultural g”ovp° in a classroom. -

Motivdtipn.and-achievement ind‘caﬁed that Lne teachers

R L]

l“'.,

did not see a i

-

erence in need reger aing curriculum for

e

aifferent cultural groups. Perhaps more,pronounced than.’

anything was the reflectlon that there was & eneral
(&

P L

1noenuit1v ty Lo the value the ethnic groups.placéd on A )

education. Regardinc "Inueigioup Relations,"” 1t was

suereested that ”instead of helping the -situation, the
e _that, ,

] lyiiparri, "Teacher Awareness of Socio-Cultural
o pifferenges in Mulel-~ ~Cultural CIanrooms,' p. 93 and 9

-

. 2Harris, tEraluation of Navajo ESL, g Rccommenda—
tion No. 1, ». 5. _

o L 3ulibarvi, "reacher Awareness of uoclo—Culuural
: - 'Iﬁffeﬁehves in Wu]tj -Cultural Classxooms,” p. 98. . -

.78




the teachers

- was macde, however,

Aruitoxt provided by Eic:

JLhie National Study

-

“ . : : ,', .67

school will be perpestuating the minority status of thé

Iikewise, it was reported that

ethnic groups con;idered."l

were not sure of the psychoiogical héeds of

the studonis. The genoral finding regarding the awareness

of teachers to xezall cultaru_ differences was that an

sengitivity .to these differences did exist.2
This was, perhaps, the.only comprehensive study .

rnat attempted teo investigate the sensitivity of teachers

(33

2l differcnces of students.

to the cultur Since this study

there have been attempts to measure
attitudes of teachers of Indian children in order to help

describe how they feel about their charges. Scott, "in
studying 'the Chicapo teachers of Indian children whosc
| -

A} . .

pare rits had recéntly moved to the city found that the: g

General lmpresnloﬁ made by Indian édpils ' .

on their teachers was one of good ;
ehavinr, gquietness, and respect for

aubhokitf Adout half of the teachers

aw Ingdian pupils as especially passive

- ”o" withdrawn. __Many teachers mentioned

a high frequen»t 91 absnnces on th 1e part

of Indian puplls. oo

»

It was also'fqpnd that the Chicago teachers thbught a good

basic education to be most needed by the pupils. It was

14

A
"Paacheyr Awarenecss of Socio- Cultu”al

]U1l‘)a’nnl
Differenctes in Au3tx PuWLUPaT ulaseréomo," pp. 99-103 &
pp. 103-107. -

f . P

2Tpid., p. 107. , , -

s

>

SentT, "Indians and Their Bducation in
University of Chicago, A ‘Report of

of Ame. ican Indian Education, 1970); p. 55

%Gnobgo D.
Chicago” (Chicazo:




W

68

interesting that the urban teachers did not "eenerally
take’the-position,that Indian.peoplg should assimilate
comple%el&" into the mainstréam of Americah'sociepy.l

In an in-housé work, the BIA used an adjective.’

»

check-1list with three separate entering groups of mev

“teachers to the Navajo reservation to determine their

percebfioné of'Havgjo'childreq, and to see if this changed
fron the.time:of Augusﬁ, before they had taught'kavajo
chiidrcn; to January, after they bad heéd in the cléssroom
ifor at 1east four months. The 19§5~66 group, wh;ch}waé y

fairly representative of the three studied, checked the-

- pollowing adjeciives in Ausust , before going into the
( S H e .

classroom and pefore they had. any serious contact with any

Indian tribe, 2t reast fifty percent ~f the time:

gphletica calm, cautious, easy going. nappy. fun loving,

e o o

auiet, reserved, and shy. the following were checked in

hugust but were dropped in the January respense: coopera-

yiveA(dropped twenty~thrae percent ), humble, (dfoppéd

thirty-vwo percent), proud (dropped twenty-=five pergenti.

»~

The report stateg:
Judging‘from'thesq,figures it could be

said ‘that the romantic ideas of many of
thedteachers regarding the Indian child
changed considerably during the process

*

-lgeott, "Ihndians and Their Faucation in Chicago," .
pp. 5H-55. ' |

¥ o~

2Hopkins ,"Evaluation Report of Oriéentation.”

.50

Yy




- -perceht increase petween August

69

of teaching Indian children.

Additionally, the following adjeetives registered a twengy
and January: talkative

(twenty-five percent), 1laiy (twenty—five), moody (twenty-

five). The following régistered decreases of twenty or

';more percent:' ggig,itwenty~qne); cautioue'(thirty-four),
ggggégggigg (twenty—tgrec), humble (thirt&—tﬂo), proud
,‘(forpy“oné), resérved}(gbirty—ﬁhree). Those ad;bctives

verg: a@bitious (eleven), qrrogant

¥
corcerul (three), nard driving

checkad very few times
(eleven); dominant (fouxr),

ELAT 1

(three), Q;gh s?run@u(four), ideslistic Lfive),,impetuous

(four), intellectual (thirteen), oubt %oirg (five)., and

" sophisticated (onz). . Some of the above would.be considered
I £ LT . . “ .

Q . s

characteristigs of a ‘good sbtudent. '
« A - , ) B 4
The report summary stated:

7

T should be mokeéd that such characteristics, -
as lazy and moody gained an inordinate
amount from August to February. 1t hardly
seems possible that the Navajla child could
pe considered .lazy. Tn August, only seven o
percent wepe lazy but in Yebruary 32 .

- ..percent checked lagy. . This might‘pqﬁsibly

. ‘pe treated in the workshop and in inservice -
education sessions at schbols. if the 32«

. : ercend 1is projected as cgaracberistic of

® .. . theiteachers througpout the reservaticn, )

+ three hundred, possibly more,

g " ‘then over y
. . teachers WOuld’considef the Navajo child

$ 7 " to be fazyt Lazy would ¢ertainly be.

considered & poor characberistic by the
téachers and -would influence their general
aptitude voward bhe children.

. , . .7‘ . y ¥ .

Ltiopking , vpyaluabion Report of Opientation,”

. p. 3 of 65-~6 report. S ,
« !

. o . j ' .
T zl‘zf{@;.,, p. M. e ) .
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It should also be added
principals .and supervisors - ‘

yas’broudht before a session f

eneral reaction of the B

during the 1967 orientation. The

supervisorscwas genuine interest whic was expressed by

the following par éphrased comment, mje. are going to have : . e

ose children more and more.

Apparently, the supe

-

to WOTA ot. th

this wes the vay they were*‘

- and prlncipa:s\conoidered it a

than & problem of the teacher.

various studies and re

problem of the child rath

It should be pointed"

out. that of the. ports concerning »
of *Indizn children, this is the only oneé with a
LS !

factor.

h.’

-~

used an adjective list with a Hi- polar

_ Gargdner
hers of I ian - S

ucy attitudes of teac
he Ccnter‘f n Applied

L

v

. semantic geale to 3%

children. yis study was a part of t
'Linguistics‘aassessment of the English instr '%ional
program. An assum)twow was that the att:tﬁaes of the .

|

|

teachers bears & strong relat:onsnip to the learning of : o
.

Enblioh by Indian chlloren. Thirteen attltudinal measures .. Lo :
strumrnt SO that

. HATIES PR faue p iyl

were. delineated and included in the 1n

: .
! ) v . - l
1 'correﬂetlons could be aetermined. A Vey“concept of the a _-r]
i” ’ v ’n . . < ‘
H . study vas to~descr1be the ecxistence oOr lacv of existence ‘
H . - ’

3 «
g the teachers concept of the

of a. stereotJoc rOgar n

. Indian,child. The: ,tudy included a samplln~ of’ teachers
‘ “n ‘. .
[4 / . . N "

¥
o
-

L}
- -

i

' : £ '
o e 3 o 1 graner ! g

P This is pased on personal field experience,df the -’
’ b

ﬁagthor. ’ . _ ‘ |
L ”ﬁ% . §}2 e B L
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A . , T

on several~1ndian'reservations in various geographic

_ locations: througnout the United States.m Thrée hundred s
L . -
questionnai es were returned by the teachers. T

(4]

. Th stuoy found that there was a stereotype expressed

by tea ohnrs and that 1t was composed of the following

" 05

adjective": kabl Happy s Tntellig,nt Peace-ioving,

Friendly,- Brave, Religious, Sincere, and- Polite.2 The

.main conclusi concerning the overall attitude was that,

"11 seems reasonable to conclud therefore, that most

*

of the educafors returning the quesuionnaire have positive

atti udes concern*ng Indian students “3 The relations

among the different attifude measures presénted some . e

- o
- -
.~ ¥

interesting findlngs. Four measures of the 1nstrument were A

eachers'attitudes regarding \

specifically related to the .t

the learning of English. ‘These,four were: aims-of English\\

langaagc LPSL"th‘On, motivation anc,ability;'enyironmental

factorr which-could impede learning Enclish and training .

and naterials: Tt was [found that when & teacher oupported

‘one- of these measures, they tended to support all of them, T

Henoe, ‘those Leaoners who felt the stuuents\motivated ' ¢

.

T
. . 4 .
% A . 5

7 .
.

: :hopert C. Faraner,"A Survey,,of Attitudes of
Educators of , Americap Indian Childrer;” (Lontlon, Ontario: o .
Universiby. of Weatern-Ontario, -Pepartient of Psychology, 7
Re search Bulietin No: 66 1907)» pp 3=T. .

21pid., . 10. L
s - . ;‘ : .' ; K . . v
. 3 . - . ' . 5, s )
1‘92‘51' y P l?;- ‘ . ' .. . ;- ‘.
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likewise felt that they had the necessary capability to
Jlearn Pnﬂl*sn. Positive teachers fe’t “the child did not
have necatfve peer pressure, nor did they hHave a cultural
barrier to learn*n hgiish ‘HOWever, the "integrative"
factor ¥as found to have the greatest polarization as an
aim-of dngllsn"nst uction. That is, the student needed
EnWIish in order -to get along 4n the greater, non-Indian
SOCL'ty This correlated witn the in-house report of thé‘
BiA,concernlng nev teachers to the ﬂavajo reserv_ataon.1
It vas reported'that teachers in the upper grades
experienced nore aiiflcalty regarding motivaticn to Iearn‘
English. < A corresponajng increase in ;egativereer group

-

pressure was -reported a3t the upper grades. It should

also be noted fha he eac*ers {rom BIA schools reilected

students as being more oeace~]o¢;nv and horest than did

. their counte“—parts in the puollc school systema.2 One .

important result reported that: . -~ *

o

. Possib1y the most smgnn;;cant flnd;ng
obtaired in all this ‘study is the ‘great
difierences obtajined from teachers concerned
_with different tribes. The edugators, at .

) Jeast, indicate that %there are jpany
c . differences, and these differenges would
suggest that ¢hanges- in the, educational

<

" " ’ : e N ° -

i
’

1Ga siner, "A ShPVGJ of Attitudes of Educators of

. American lncian,Cn;]drén," pp. 15-18.

- 1
. 2
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_system that might resul

in one _setting may
This finding led the
shguld be offey
besfito vary the prosra

o
D .

L]

dif

©o
~

rence
Loy .

Ea

of the

‘?ﬂ”ed for a11 Indi

navielr of

in improvement
another.

b
L

not in

- . B - . - n"n N
ne author. to buggest that no oneé curriculum

ahs. Rathér,'it would be

1] accordLng to "eglonal or tribal

. .k
i
- I3 -~

"
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; . ‘ The literature.regarding the schooling of Indian ;

a strong relationship between

takes.to be effective
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is ral pattern” -
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ERIC

Aruitoxt provided by Eic:

concept measures. The "field_diary technique was also

1

T4 .

still used in meny instances. Then, there was and continues
to be the employment of conventional- instruments such as -

achievement tests,-I. Q. tests, and more recently, self-

used some, but was less popular.' The,development bf,

speqial inspriments to meet the spec1“1 circumstancgs of

that lonritudinazl data v 1oulo.becom~ avallaole.

- o

Each,researche? ﬁas taken a somewhat rélated’but
sééafaé? road in no”k pertaining to teachers. The demo-
nformation gleaned over.ﬁhe yeoars éppeafs fo be
the nost ccnsistent'form of research, but few hah gone

beyond this. antil relatively recently. The otudles of e

Ulibarri and Gardner would indicate atte yLS to go beyond

& demographic type of data ©o indicators of attitude and

cultural sensitivity of teachérs.

Tnere appeared to be little ase oelng madﬁ of

P

research and recommerdatiOﬂb by the educatlowal practloners.

Therz were exceptions, bul relatively few. " One czceptlon

‘of 'special note pertalneu to the call for profe sionaiizing

the teaching staf; of IndLgn ue vice scnools that was
s

-

nadc in the, nbriam shudy{ ”his haé for the most part : N

been achieved. Yeb, even though achicved, what has 1t .o
. M - e

- £ '

meant for the quality of education?. According to the
. A )

data available, schools- for indian children still have not

,, , 86 ‘ "§
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prodﬁced on a patr with schools throughout the natlon.

disturbing that teachers thrcugh

It.was somewnat

¢ responded to the criticism and recommenda= -

a

it all .have n°

ho explenatlon of this is

o

tions that nave been madv.

A

“offered, Kut (the OuVlOUS absence of a voice of tne teacher
i

seems to leave an unbalanﬂrd piecturs oP the education .

" scene. Perhans the attltude study of Gardner and others

will produce | év*dcnce tnau could be more supportive of _

the. teachers’ roln ard coulc be considered "Leacher'

=77 7 yoice." A , ; {

There xes en 1ncreaa;ng number of studies which .

dealt with & spec fie tribe but these only emerged in

‘times. fryde and Spilka dealt: u;fh the S'oux

ah

recent
addlescent and the Waxesz have cescribed the community and
school of Sioux and Chnmyce g?’our)a. The . TESOL

sh program on thé kavajo

S
se study of the teachers of Navajo
the mosh-notable exampleS'of the use

1eat ons 1or nuruo,cs of etudy _ Gardner

of %tribal delin

/ pointed out that tne differences among .teachers;

™

especially regarding materisls and curriecula, were strongly

ith wni ch the teachcr happened to

- pelated 'to the tribe @

Jbe working. ' Yhile arneral studlef relating the conventlon, ]

"American Indian*” are helpful, those pertainin
’ N

[+

spocii@cally.to a tribe might be more accurate regardiﬁg
actual behavior of teachers and children. C : S

»

' - N ‘9537
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. )
K In a recenu art*c1e Conmbs discussed the achlieve-

ments of Ipdian cnildren and youth ;egafding their formal

s title that, "The quian

education and malnuained 1n hi

student Is liot Lo Man on the .Totem Pole. vl  Unfortunacely,

" the achicvements f‘Indian children failed to surface

ent and accomplishrent.

ed lack of acnlevem

. above the report

Yet, there were more Indian chilaren in school than

ever ocfb*e, more vwere attending and finishing college,

.v
A

wer b taking a

new and more responsible role

and parents

B in the eQUCati h of the*r chlﬁdven. Moré of the accom—

be reuorted in ordcr to give the p051-

plxshmcnts nceUfto

1 piCUyPe. o - -
E

tive side’of the educabicnz

- * = " ,
: liadizon, Coombs,
Low Man on the Totem Poie,"
E&ucation, May 19

[y

'T e Indldn Student Is Not
(Journal of American Tndian

-

’?), pp. 1-9,.. . r

.
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CHAPTER THREE. .
RESEARCH DéSIGN AND PROCEDURE

The -intent of thisvstudy'was to identify teacher

i¢es of two different groups: Navajo- teachers

children and non-Navajo teachers of Navajo

»

of .Havajo,
nildren. The characteristics of phe-teacheré'wére divided.

in twoitnéié'categoriés: 'béckground-infqrmation'and
[ ’ ' : s
tcachgr'perceptions of the Nevajo child. The study has

followed the steps dutlined below:
3, Review of the literature

2. Development of a,qdééﬁiqnnaire‘in$§?ument

3. Administratien of the questionnaire | .

ata and development of

b, knalysiy of the d
: ommendations

" conclusions and rec

is heécqibed in t

Review-of the Literature

The literature related to’tﬁe general schooling

of American Tndizp children was reviewed to develop 2
! ”

g Indian children. Then, special

setting for teachyjr
studies of &hé ¢haracteristics of the teachefs’pf Indian

children iiﬁé\:eviewed. -In 2ll instances, and where

ever possi 1e, -literature and studies vere related as much

as possible to the education of MNavajo children. " -
o .77 .

89 L

he following sections.

A




>

o< Z_for, but not yet available in publluhed form.

to secure copies of out- of—priﬁt b00ko that were in the

were feu it;ms reguested thau ware not located and -

of the tewchexs of Indian children. Theré*was less variety

78

~e

The libraries of fﬁé_Gearge Washington University

and the Department of the Interior were used. Dissertations
and theses were obtained through the Interior Department
inter-livrary loan service. This oame 1ibrary was used

b-s -

LibrarJ of Congress or in some other Federal Library. Thereé ..

revieVbd for pe"uinency. There were-several uppublisheq ' i
items relative to the study that were available only ‘
from the files of the Offices of'Eﬂubation of the Bureau .
of‘Indian Affairz, either.at Window'ROCK, Arizona or at
Jjashington, D.C. Thé sér%ic s of 1i bravies and the

villingmess of the ’ii to share informaulon made it possible

.~ inelude the most recent data, some of which was intended

-

-

Develcpinent of a Questionnaire Instruwment— — - .. _ ~

=l
- -

The.rev;ew of tne 1lterature indicated the types -
of ‘rescarch desligns and technigues emmployed in ‘the study
in-the field_regarding general teacher backgnauhd‘data,' )
and this employed the mast consiSU nG resear;h oesign.
Further.reséarqh -nalcatbd that this tJne of data was
th éqneral studies of- teacher characterjotncc

i
in the United States. Also, studiesjinvolv1ng the education

of- the culturally disa@vantaged reflect data that are
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tnia general conclusion. Adaptations of

‘oonsistent with

previous research instrumnntation were made.

It was determined that items on a questionnaire

could be developed th
' sonal and professional char

concerning per acteristics of
tedohens. 'These were translated into the first twenby-six
-itomshof the quoutwonn ire which is shown in the Appendix
4 of this study.  This, then, pecame the "PART ONE -
1eacncv Backgvo nd Information," aspoct of this study.

uvhuch and Fuchs report of

w*can [no;an Lﬂucauionl ol .

///// the dational Study of hmeri
7 Adkins® study of the Aberdeen Area teachers Jho worked for. -

'y art was based vere nrlnarlly A

Ny

-Toachﬂr studics which Gealt with the culturally

R vose . . s . . . 3.
dicudvant o'gea;or“diifcrent which were used were Gottlieb's-
comsariéon i negro and wnite et chdrg and Allen'cu survey
. of the teachers of Fnglish as a secdﬁ ‘]anfuage. This vas
ok

H

z

- “

i ) . :
. . TAurbacn andé Fuchs,

"gpatus of Indian Education."”

. o . )
2pdxins, "Aberdesn Area Teacher Study."

o - ’
4 »
’ - )

3 H . . e . "
“Gottlieb, nyiews of Negro.and white Teachers." - ..
- !1' , . / -
, allen, "TENES. A = :
7: : T ’ e - i’ . .
? " IL(%’ .

ERIC | -

’
: ,

. Those ou“CifiC studies which dealt with fhe e
P ‘ - "
- ~ tgachers of fm:rlcan Tndian children arid on which this

N TEE

ot

= v e maee

X e el gtat m e

[

= ww
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* - further augmented by in@iuding-the‘National Opinion
Reseafch Center's study of 33,982 graduates of the class

. of 1961 from among 135 colleges and universities in. the
1 -

*

e United States. _
That part of the instrument which dealt with the
teacher perceptfions of the Navajo child, the adjective
" ‘check liSb, was adapted from the Mational Opinion 7
Researeh Center”s stuqy, Gottlieb's research and Hopkins)
stqu of the teachers of Na vajo children 2 It also relates
uell to Gaﬂdner S autitude instrument used to study
teache“" in conjunttion with tne Center for Applied « -
_LingULobLCS asscssment of the English instfuctional ‘
program f‘oz:' Tndian chilaven 3 A1l emanate from‘sesic
research instruments that were developed in the 1930's and

whicb have been re’ined over the yea*f"*.ll '

» B i
- - "

Administration of the Questionnaire

A The subjects vho Y'esponded to the questionnaire

vere s as mentioned above, of tio vroups. Jhavajo teachers

e . ‘

— . - -’
. A . . .

-

1 « TSR

Davis, Great Aspirations, . K%ttt and pp. 31&—17.

. ’ 2Ibid., p. 3173 Coutlieb "yipws of “ogro ‘and ’ “
* . Yhite ?eachers;" nopéins nvaluation Report of Orientation.

3gardner, "Survey of Attitudes.” o ' .
{ «

- uG. . '11Jor“ and H. 5. Odberu, "ppgit-names: a -
Psycao ~Lexical Study,’ (P"vchologiuai lonogeaphs, 1936, U7
(1, Whole lo. 011) Also cee S. L. Aseh, Wiorming Impressions
of Perconalliiy.," (Jon”ﬁal of Abnormal and Social Psychology,

.. a9hé, 1) pp. 258-290.
5 . >‘ 92

- - R4 Lo o . - - §
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and non-Navajo teachers.

There. was no xnown 1isting of members of the Navajo .

tribé who were teachers of Navajo children

search was.made to determine.names angd addresses. of Navajo-

. Hence, a

-

teachers who could participate in the study. A criﬁérion

tribe hho vere 1is+ed on the Tribal Rol

the-BIA tla vajo Area Office were helpful in

liot of sixt "—f;ve Havajo teachers. Since

_for selection was that they had to be a member of the

Employees of
developing a

.therée was no - .

known 1lisgt ting nor estimate of the total ‘number of Navajos .

who wvierc teachers, or educators, thls list

of oixty—flve

was con;idﬁred to be the total universe. In this respecc,

tiis represented a rspst known formalized attempt to

determine how many Havajo tribal nembers were vorking in

the education profession, especially as re

iated to the

education of ihe, NuV&JO cnild. The questionna aire was

mailod to all sixty-five. Porty-two, or S

pergens responded. The Navajo teachers worked for Fed&ral
A s -

_' & . - ' ’ ) . >
and public.schools at all grade levels from kindergarten

tnrou;h grdde tmulv .

.1t should be noted a2t this point t

-of the Li ra*ufe 1ndxc¢tcd that there could not beytéqg

many ﬂavajo educatqrs of havado chLJdren é

s €

tively recent acceptance,of schoolo by the

Theyefors, the Navaﬁo LeaCﬂer SUU‘DCuS inc
members of the 'tpibe,who had been, but were

!

——

sixty-five .

hat the review v

ue Lo the rela—

tribe.-
luded those

e not nccessarily

g

.

s

ks A —— S, TNy 4 A OO PRRPRIR T Th s o
”

. ———te

el 2 MKy Wienams

el |
. 3
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. recently{QschOOIS'run by tribal group

[ ]
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K

t the time the questionnaire was completed, classroom

teachers of Navajo children.

The review 5f the literature indicated that there

were differenu types of government and non-government .

agencies operating schéols on the Navajo reservation.

The Federal governnent schools, public schools., and

v

s who have negotiated

contra acts.with the pubeau of Indian Affairs. There-were,

then, different 1nstitution 1 jnfluences in school opera- .

tions on the Navajo res ervation. Additionally, research

has indicated that these institucional gifferences do not
mean dif“exent learning or achievement in. Navago children.1
Also, there auyea-; to be 11tt1e difference among .
teachers in the various types of schools.2 Therefore,

insiitutional aifierences’ have not been givenfsﬁeciai )
consideration in this study” Navago {ezachers from any of

- A3 -
© e e
ools have been'included.

a2l poxn- “"rthe', different

the above qentioned types of sch

Puruuing the inatitu cion

-

schools on the Navajo reservation meant

" agencies oweratin

no grand total pnumber OF teachers vias available. Estimates

have been made and these vary wreatiy lowever, 1t‘was

¥nown that the BT@ ewployed aoout 700 | teachers on the. -

Navajo reservatiun who were claSSified by the Civil ]

&4

lpass, ! iﬂal sis of heademic Achievemént.“

g of Indian Educationf“‘

2
furbaen and Fuchs, tstatu

64

p. 109.

&(v-\».
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*
L )
P eret e e mre

KRN

o v F et b



R . . . y . 5 « _‘ '83 ’ N ; .
- SerVice Cemmiaeion'standards ndex the job title, "teacher.
This wculc‘include xavajo and non—Na"aJo teachers alike.
fTherefore, it was cecided that a. sample of the-teachers .
who worked for the BIA would be usedc ‘A compqter read—out
1ist of the Bureau s total teaching force on the Navajo
reservation was secured The teachers were given by

&

school and by their "Gs rating" in & cohtinuoug listing.

-t -

EVG?Y Jeventh Myegcher" was seWEcted fromxthe list that .“. "

was based on the school year 1969—70. One hundred teachers L
were selected and mailed the auestionnaire Eighty—three
of. then responded "aking a return of eighty- ~three percent
The queftionnaires were mailed out ih May of 1970
,aﬁd returned soon after that time Jlbh{u’e last of them =~ *°
. :

arriving in,August. ﬂnc follownng is a summary of the

-

cuestionnaire retur‘: ) . <
] ‘ ! Mailed: _Returneq . Used Percent Used

ﬁavajo . 65 . | o .H2 2 65

nNon—Narajo - - 100 - 83 78 FEE £ I

2 -

K ﬁ alvsis of Data

s’y

$ . o i ~

The qaesuionnanxee were pbcced or keynuﬁnhed cards N

s

and verificd for use on “an IRM 300 .ilodel 50 computer of

. the George. Washington UniverSity Comnuter Center. A : -. ‘

. : /o

computer library prograi,’ ‘Jontin ency Table Ana]ysis <
(Cni—qcuare)" Has used to figure p ercentages and

-signi?icance to the 01 levcl of confldenceton each

)

quectionnaire item. ’ 9,, ,
- J.

EC o ' 1o,




'clusters, and educational oojectives._ The.first.two

o !

84

) - 4 e e
CompariSon'of the two groups was %a;ed—on the -

P B
folloning variables teacher backvround meacher percep-

' - s
L

tions of tne Navajo child four concepts of adJ%ctive

L3

comprised the basig parts of the qu?stionnaire on which

‘comparlsons of Mavajo and nori- Navﬂjo teachcrs were +ade.

FouA variablns vere ec tablisnca by clusterlng adJec-

tives to form tlre concepts of (1) Linable, (2). Unlikable”_:

(3) Scholastic Stereotype, and 4) Scnsit*vity. Andersoa s '

study of 1likability ¥ ﬂflncs vas used "to aSulot in fdrmlng

< 1
the,clust TS . Fr was assumed that these conpepts vere

<

critlcal to the teacber-ﬂnlld‘relatlonship. .oe

The fol loving adjsc ives, which rated high on

?

AnderDOn's list, were' selectea to form tne "DIYablc" ’)/
> y

concept: happy. witty, cooperamxve Lntellectuau, and

-
’ J H

cult xrec. -

“

The Tollo»u.ng adgect'ves formec the "Unlik cable!,

concept: .lazy, rebe;11ous, high stvugg) and iorceful ’/h

L

o The‘"ScholaSuzc ~GEreotype comcept .was developed

ne

ct

to dcterming if thq respectfve teachers thought

-

-~
o~

. . s -

' ’ i . . ) .
., )

2

s
- -
H ]

i . .- .
SN - A ' .
t “Norman 1f..Anderson, 'L kableness Ratings of 555
Per onality-Trai Words" (dourna] of Personality and
Sochal Pchno]o&_, Vol. 9, I 3, 1568), pp. 3T2~319. -

-

2

s
¢

et we repemanx s e 28 2 e AR Wi - B9 1 VB AP

students hatt traitA that ‘would indicate ability %0 acﬁ;eve-“

in sehool.: The adjectives selecied were_at the upper end -

W

D idaniad
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